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FOREWORD 
 
 
The voice of the child is often highlighted as being of paramount importance.  This 
innovative survey has given a voice to children and young people with disabilities from 
within our education system. 
 
It may sometimes be difficult for children and young people to have their voice heard and 
their comments listened to by those who are developing policies and providing services to 
them; this survey has attempted in some small way to address this issue. 
 
The conduct of the survey has been an enriching and learning experience for all those 
involved in this process.  It has allowed us, as education providers, to engage with children 
and young people with disabilities and to collect information on their experiences of life at 
school and to assess, to some extent, how they engage with other pupils at school and 
their level of inclusion in society as a whole. 
 
The survey has provided us with information which can be used by policy-makers and 
service providers both at strategic and operational levels in the education service.  The 
findings will help to identify how well the system meets the needs and experiences of 
these children and young people. 
 
Most importantly it has started a process of engagement which we know the newly 
appointed Chief Executive of the Education and Skills Authority is committed to build upon. 
 
The five Education and Library Boards, Staff Commission for Education and Library 
Boards and the Council for Catholic Maintained Schools would like to thank all the children 
and young people who took part in the survey and extend our appreciation and thanks to 
the schools who supported their pupils participation in it. 
 
 
David Cargo                                                                             Barry Mullholland 
Chief Executive, BELB                                                             Chief Executive, WELB 
 
 
Tony Murphy                                                                            Stanton Sloan 
Chief Executive, SELB                                                             Chief Executive, SEELB 
 
 
Gordon Topping                                                                        Donal Flanagan 
Chief Executive, NEELB                                                           Chief Executive, CCMS 
 
 
Patricia Weir                                                                              Gavin Boyd 
Chief Executive, SCELB                                                         Chief Executive, ESA 
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EXECUTIVE SUMMARY 
 
 
This research was conducted by the Staff Commission for Education and Library Boards 
(Staff Commission), the five Education and Library Boards (the Boards) and the Council 
for Catholic Maintained Schools (CCMS) in Northern Ireland during 2008 – 2009 with the 
overall aim of obtaining information on the school-based experiences of children and 
young people with special educational needs and disabilities. 
 
The project came about as a result of consultations in 2007 between the Staff Commission 
and the Boards and voluntary organisations representing people and young people with 
disabilities, when it was pointed out that very little research had been carried out to date on 
the school based experiences of children and young people with disabilities in Northern 
Ireland.  With the Review of Public Administration and the establishment of the new 
Education and Skills Authority the public bodies concerned were conscious that there was 
a very short window of opportunity during the remaining life of these bodies to allow any in-
depth research to be carried out in this area. 
 
Consequently, a survey approach was deemed appropriate as a first stage in giving a 
voice to this group of children and young people. Some 936 pupils in receipt of a 
statement of special educational needs from 221 primary and 42 post primary (Controlled 
and Catholic Maintained) schools completed questionnaires on-line at school during late 
2008 and early 2009.  Further detail on the sampling methodology and the approach 
adopted is contained at page x of the full report and in Appendix 2. 
 
Feedback from the special school involved in the pilot exercise suggested that the 
questionnaire method, as currently constructed, was not appropriate for pupils attending 
special schools.  Since completion of the main survey preliminary work has been 
conducted with special school Principals in planning for a longitudinal study to include 
these pupils.  In addition, it is recommended that planning for further research in this area 
should be done in consultation with children and young people 
The main findings are presented in the belief that the exercise has been successful in 
meeting its original aims and can be used as a foundation on which to build.  Many of the 
findings could be explored in greater depth using other methods as appropriate.  In the 
short term, however, it is hoped that the results can be used in discussions through 
schools and other networks to further enhance the school-based experiences of these 
children and young people.   
 
MAIN FINDINGS 
 
Attitude to School 

• A high proportion of pupils at all levels had a very positive attitude towards school 
with 80 % of KS2 pupils, 74% of KS3 pupils and 80% of KS4 pupils reporting that 
they were very happy or quite happy at school. 

 



FINAL DRAFT 
 

7 
 

Participation and Inclusion 
 
• As an indicator of inclusion at school, high percentages of pupils at all levels reported 

that they spent time with their classmates at break and lunchtime – 94% of KS2 
pupils, 91% of KS3 pupils and 94% of KS4 pupils. 

 

• Participation in sport / PE at school was high at Primary level with 98% of KS2 pupils 
recording this, compared to 82% of KS3 pupils and 69% of KS4 pupils.  The range of 
sports reported by pupils is of note, particularly at KS2 and KS3 level.  It is possible 
that many of the additional sports were experienced through after school clubs and 
activities. 

 

• When not participating in sport at school, a significant number of all pupils reported 
that they either did nothing or watched passively while their classmates took part – 
40% of non-participants at KS2, 48% of KS3 pupils who did not take part in sport, and 
28% of KS4 non-participants. 

 

• Levels of participation in after school clubs and activities were much lower overall 
with pupils at Primary level KS2 reporting the highest at 57% compared to 43% of 
KS3 and 31% at KS4.    Levels of participation at KS2 were lower for pupils attending 
schools in rural areas.   

 

• Reasons for not participating in after school activities and clubs were explored further 
at Post-Primary level and were mainly concerned with lack of interest, although 
transport after the activities finished was a significant factor for KS3 pupils. 

 
Bullying  
 
• Bullying behaviour, in terms of things that had happened to them, was experienced 

by 58% of KS2 pupils, by 55% of KS3 pupils and by 45% of KS4 pupils.  Of those 
who had experienced bullying behaviour, 89% of KS2 pupils reported it, compared to 
73% of KS3 and 64% of KS4 pupils.   

 

• The overall incidence of bullying, in terms of things that had happened to these 
pupils, decreased at each stage of the school experience – 58% of KS2 pupils 
reported that they had experienced bullying behaviour, compared to 55% of KS3 
pupils and 45% of KS4 pupils. 

 

• The type of bullying behaviour differed between the age groups.  At KS2 the bullying 
behaviour was more likely to be physical (being hit or pushed) or being left out on 
purpose.  Older pupils were more likely to have had other pupils tell lies about them 
or having things taken from them. 

 

• The incidence of bullying was clearly related to the SEN classification associated with 
the pupils – those with social, emotional or behavioural difficulties were more likely to 
experience bullying at all Key Stages. 

 

• Pupils who had experienced bullying at Primary KS2 level were more likely to report 
that they were unhappy at school and less likely to spend time with their classmates 
at break or lunchtime although these differences were not so apparent at KS3 and 
KS4 level. 

 

• Reporting of bullying behaviour tended to decrease at each stage of the school 
experience – of those who had experienced bullying behaviour, 89% of KS2 pupils 
reported it, compared to 73% of KS3 and 64% of KS4 pupils.  All three groups were 
more likely to tell parents or teachers rather than friends inside or outside school, 
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although KS4 pupils were less likely to tell their teachers.  In the main, those who 
reported bullying behaviour at KS3 and KS4 were happy with the response.  

 

• Pupils at all three levels reported a range of perceptions as to why bullying had 
happened to them.  Two reasons were common to all three groups – a perception 
that they were not liked or were “different”, and a perception that the bullying was 
related to their disability.  A significant number of younger KS2 pupils (some 5% of 
these respondents) internalised the reasons for bullying, blaming themselves in some 
way.  This reaction was not so apparent in the older groups. 

 
What would you change? – The voice of the pupil 
 
The three groups of pupils raised similar issues that clustered around the following main 
themes: 
 
• Curriculum – comments referred to wanting more or less of specific subjects or 

activities.  At KS2 the main request was for more subjects or activities such as 
playtime, Sport, Art, History and Computer time.  For this group, a small but 
significant number wanted less of some subjects with Maths and English being the 
most problematic. 

 
At KS3 Sport / PE was mentioned most, while others listed Maths, Art, Drama, Computers, 
Music, Technology and practical subjects. 
 
For KS4 pupils, while some wanted less of some subjects such as Maths or PE, the 
majority of these comments referred to wanting more of other activities such as more after 
school clubs, work experience, sport and technology. 
 
• School maintenance and facilities – the majority of these comments referred to the 

need for improved resources such as playground and sports facilities while others 
related to canteen and general access.  Cleanliness and hygiene levels were an 
issue for a small number of pupils. 

 
• Length of the school day – this was an issue particularly for KS2 and KS4 pupils 

with most requests being for the day to end earlier or for longer breaks or lunchtimes. 
 
• School discipline and bullying – most comments in this respect related to wanting 

changes to school rules or uniform, especially at KS3 and KS4.  Despite being 
highlighted within the questionnaire, bullying was not raised as a major issue for the 
vast majority of pupils in all groups.  Individual comments however make it clear that 
it was the main issue for a small number of pupils. 

 
• Teachers and classroom assistants – most comments relating to teachers were 

positive but some negative statements raised issues about how pupils can feel 
undermined by teachers at times. 
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INTRODUCTION 
 

 
This research has its origins in 2007 at a consultation event organised by the Education 
and Library Boards (the Boards) and the Staff Commission for Education and Library 
Boards (Staff Commission) in partnership with Disability Action and MENCAP which was 
convened to consult on the Boards’ and the Staff Commission’s Disability Action Plans.  
The Disability Action Plans were developed as a result of the new legal duties placed on 
public authorities to promote positive attitudes towards disabled persons; and to 
encourage participation by disabled persons in public life. 
 
At the consultation event it was suggested that the Staff Commission and the five Boards 
consider ways to obtain information on the experiences of children and young people with 
disabilities of the education system.  Following on from these discussions, the five Boards, 
the Staff Commission and the Council for Catholic Maintained Schools (CCMS) agreed to 
co-operate in conducting this research. 
 
It was recognised at this point that very little information on the school-based experiences 
of this group of children and young people was available.  It was also apparent that 
planning for in-depth and widespread research in this field would take some time.  Initially, 
therefore, the decision was taken to proceed with an approach that would obtain some 
fundamental information via a survey of pupils in schools that could be used to inform and 
develop research in the future.  It would also give a voice to children and young people 
with disabilities on their experience of the education system which could be used to inform 
and develop education policy at strategic and operational level. 
 
It is noteworthy that this research has been conducted against a backdrop of 
unprecedented change in the education sector resulting from the implementation of the 
review of public administration. 
 
Research Aims and Objectives 
 
The aim of the research was to: 
 
 ‘Collect information on the school-based experiences of children and young people with 
special educational needs and disabilities.’ 
 
The objectives were to: 
 
• obtain information on a range of school based experiences of this group of children 

and young people. 
 

• identify good practice where possible. 
 

• identify difficulties and challenges faced by children and young people with special 
educational needs and disabilities. 

 

• utilise the information obtained to inform policy development. 
 
A pilot exercise was undertaken to test not only the questionnaires to be used but the 
method for contacting schools and the support materials which had been developed. 
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Pilot Exercise 
 
Three questionnaires were developed to be completed by KS2 primary school pupils, and 
post primary pupils at KS3 and KS4 and above. The questionnaires included a range of 
questions covering: 
 
• Background questions such as age and sex of the pupil 
 

• How pupils feel about school 
 

• Socialising at school 
 

• Participation in after school activities and sport at school 
 

• Homework 
 

• Bullying2 
 

• Free time activities 
 

• SEN Classification 
 

Copies of the questionnaires are provided at www.staffcom.org.uk  
 
Twelve schools, including one special school, took part in the pilot exercise which was 
conducted during June 2008.   

 
The pilot exercise indicated that the pupils had no major difficulties with most of the 
questions.  A question asking the pupils if they had a disability was removed prior to the 
full survey as some pupils did not appear to understand it.  This was particularly evident in 
the special school.  This school had some concerns about the questionnaire approach for 
their pupils and suggested that other mechanisms be explored. 
 
The method for approaching and engaging schools was deemed to be effective and 
resulted in an 80% response rate.  This was used to inform the sampling methodology for 
the full survey.   
 
Arising from the analysis of responses and feedback received from the schools, 
amendments were made to the three questionnaires.  A number of general suggestions 
were made by schools including the proposal that the survey be made available “online” 
for pupils to complete and that the survey be conducted at suggested times during the 
school year.  Arrangements were made for the survey to be completed online in 
mainstream schools.  
 
Feedback from the special school involved in the pilot exercise suggested that the 
questionnaire method, as currently constructed, was not appropriate for pupils attending 
special schools.  Since the completion of the main survey preliminary work has been 
conducted with special school in planning for a longitudinal study to include these pupils.   
 

                                                        
2 This section utilised categories of bullying behaviour developed by Prof Dan Olweus of University of Bergen, Norway, and used by 
the research team commissioned by the Department of Education to examine the nature and extent of bullying in Northern Ireland 
Schools.  This report, entitled “The Nature and Extent of Bullying in Northern Ireland Schools”, by Dr Gillian Livesey, Prof Gerard 
McAleavy, Dr Tony Donegan, Joe Duffy, Celia O’Hagan, Gary Adamson and Ruth White, is available on the Department of 
Education’s website at  
http://www.deni.gov.uk/index/32-statisticsandresearch_pg.htm  
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Sampling Methodology 
 
The Department of Education’s Statistics Branch identified a representative sample of 
primary and post primary schools, taking into account distribution by Education and Library 
Board (ELB), school management (only Controlled and Catholic Maintained schools were 
included), and urban / rural location of the schools. The method aimed to achieve a 
sample size of approximately 1000 children, drawn from the Census data for 2007 / 2008.  
For the primary sector, 221 schools were identified in the final list of schools, with 42 in the 
final list for the post-primary schools.  These schools were invited to participate in the 
survey. 
 
A more detailed account of the process and sampling methodology is included in Appendix 
1. 
 
Survey Approach 
 
The questionnaires were made available online and the survey was conducted in two 
phases: 
 
• Primary schools – December 2008 - March 2009 
 

• Post Primary schools – February - May 2009 
 
The fieldwork was completed by May 2009; the data were collated centrally at C2K and 
provided for analysis in Excel data sets for Primary KS2 and Post-primary KS3 and KS4 
respondents as follows: 
 
• Primary KS2 - 464 cases 
 

• Post-primary KS3 - 341 cases 
 

• Post-primary KS4 - 131 cases 
 

Analysis was conducted using Microsoft Excel and SPSS (Statistical Package for the 
Social Sciences).  Where appropriate, comparisons on key variables were made using the 
Pearson Chi-Square test of significance at the .05 level and above.  Differences significant 
at this level are indicated by an asterix * within the body of the report. 
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The overall number of responses (936) was slightly lower than anticipated but is deemed 
acceptable given the complexities associated with drawing the sample from the Census 
data from 2007 / 2008  while conducting the survey in 2008 / 2009 (see Appendix 1). 
 
Tables 1 to 3 provide breakdowns for each of the response groups by Education and 
Library Board and management type. 
 

Table 1 KS2 Respondents - breakdown by Board area and Management type 
 

ELB Area Controlled Catholic Maintained Total 

BELB 18 27 45 

WELB 16 57 73 

NEELB 72 51 123 

SEELB 38 38 76 

SELB 61 86 147 

Total 205 259 464 
 

Table 2 KS3 Respondents - breakdown by Board area and Management type 
 

ELB Area Controlled Catholic Maintained Total 
BELB 32 72 104 

WELB 29 5 34 

NEELB 11 18 29 

SEELB 47 47 94 

SELB 37 43 80 

Total 156 185 341 
 

Table 3 KS4 Respondents - breakdown by Board area and Management type 
 

ELB Area Controlled Catholic Maintained Total 
BELB 7 10 17 

WELB 11 - 11 

NEELB 13 1 14 

SEELB 20 22 42 

SELB 36 11 47 

Total 87 44 131 
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It is apparent from these tables that the response rates differ significantly between Board area and 
management type.  With regard to the Boards, this may be due, in part, to the variation that exists 
between Boards in their approaches to identifying and assessing the special educational needs of 
pupils.  For example, it is recognised that many children, at some time or other and for a number of 
reasons, will experience greater barriers to, or difficulties in, learning and progressing than their 
peers.  Furthermore, a wide range of factors exist which may contribute to the need for additional 
support for some children and it is worth noting that the same factor may have a different 
impact on different children.  In addition, some children in pre-school provision will already 
have been identified as needing additional support while others will be entering the school 
system with a range of previously unidentified support needs3.   Thus, the variance or 
inconsistencies which have developed between the Boards is understandable, if not wholly 
explainable, and may be reflected in the differing response rates in the survey. 
 
Gender 
 
Data on Gender indicate a majority of boys in all three groups.  This is congruent with the 
Department of Education’s statistics on pupils with special educational needs which show 
that the percentage of boys at Stage 5 of the Code of Practice on the Identification and 
Assessment of Special Educational Needs is 71%4. Results for the three groups are as 
follows: 
 

 
 

Figure 1 Gender KS2 Pupils (N = 464) 
 

  
 

Figure 2 Gender KS3 Pupils (N = 341) 

 
 

Figure 3 Gender KS4 Pupils (N = 131) 
 
 
The data on this variable are viewed as being representative of the population of 
statemented pupils, although it is recognised that comparisons at KS4 using this variable 
may be problematic due to the small number of girls in this category (N = 33). 
 

                                                        
3 Source: Every School a Good School: The Way Forward for Special Educational Needs and Inclusion.  Department of 
Education 2009 
4 Source: Equality Impact Assessment Every School a Good School – The Way Forward for Special Educational Needs 
and Inclusion.  Department of education, August 2009 



FINAL DRAFT 
 

15 
 

Age 
 
Data on age from the Primary schools are as expected (Figure 4) but with a 
proportionately smaller response rate from the youngest children (8 year olds).  Those 
from KS3 and KS4 pupils show some inconsistencies as represented in Figures 5 and 6.  
Responses from KS3 pupils include one pupil who responded with an age of 18 years.  
KS4 responses included a small number (N = 5) who recorded their age as 15 and their 
year at school as year 12.  Following discussion with the schools, it was deemed that 
mistakes had been made in response to the question on age and these pupils were 
included in overall responses.  Because of these inconsistencies, differences between age 
groups were confined to general comparisons between the three main groups ie KS2, KS3 
and KS4, rather than within group comparisons. 
 

 
 

Figure 4 Age KS2 Pupils (N = 464) 
 

 
 

Figure 5 Age KS3 Pupils (N = 341) 
 

 
 

Figure 6 Age KS4 Pupils (N = 131) 
 

 
Urban/Rural Location of School 
 
The data include a variable designed to allow comparison by urban or rural location, based 
on an approach adopted when the sample was being drawn up.  At that stage, each 
school was classified, using the Department of Education’s criteria, as being in either an 
urban or rural location.  Individual respondents were thus identified as such through their 
school.  The data indicate the following for each of the pupil groups: 
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Figure 7 Urban / Rural School Location  
KS2 Pupils (N = 464) 

 
Figure 8 Urban / Rural School Location 

KS3 Pupils (N = 341)  
 

 
 

Figure 9 Urban / Rural School Location KS4 Pupils (N = 131) 
 

 
These results are not unexpected due to the large number of primary schools located in 
rural areas.  However, it poses difficulties when comparisons are made between the 
groups. 
 
 
SURVEY RESULTS 
 
The survey results are presented in 4 parts.  The first section deals with the main findings 
in relation to the three pupil groups.  The remaining sections deal with issues such as 
bullying, participation in school-based activities, and changes suggested by pupils. 
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Each school provided information on the Special Educational Needs (SEN) of each pupil 
responding to the questionnaire, according to the classification used by the Department of 
Education.  These data were grouped into seven categories corresponding to the 
Department’s guidelines.  There is a considerable overlap between categories with some 
26% assigned to two or more categories.  The SEN groups associated with each pupil (N 
= 464) are presented in Figure 10.  
 

 
 

Figure 10 SEN Classification Primary Pupils KS2 (N = 464) 
 
Schools also indicated that some 76% of this group of pupils had access to additional adult 
assistance i.e., classroom assistant. 
 
ASPECTS OF SCHOOL LIFE 
 
 

 A Travel to School 
 

 
The majority of these pupils indicated that they travelled to school by car or taxi (70%), 
with much lower proportions arriving by bus (16%) or walking (15%).  There was very little 
overlap between categories on this variable. 
 

 
 

Figure 11 Travel to School Primary Pupils KS2 (N =64) 
 

 

 B Attitude to School 
 

 
80% of respondents in this group indicated that they were very happy or quite happy at 
school, with the breakdown as follows: 

56% (N = 259) were very happy and 24% (N = 112) quite happy at school – see Figure 12: 
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Figure 12 Attitude to School Primary Pupils KS2 (N = 464) 
 
 

 C Socialising at Break / Lunchtime 
 

 
A high proportion (94%) reported that they spent time with their classmates at break or 
lunchtime – Figure 13.  Those who did not do this (N = 29) gave a range of reasons, for 
example 7 pupils reported that they didn’t want to play with their classmates, mostly 
because they were playing games they didn’t like; 5 pupils said that they played with 
children from other classes.  7 pupils felt that they were deliberately excluded by other 
pupils with 3 stating that they liked being on their own. 
 

 
 

Figure 13 Socialise with Classmates at Break / Lunchtime Primary Pupils KS2 (N = 464) 
 

 

 D Participation in After School Clubs / Activities 
 

 
57% (N = 267) of respondents indicated that they took part in after school clubs/ activities.  
The range of activities as indicated by these pupils is summarized in Figure 14, based on 
numbers responding: 
 

 
 

Figure 14 Participation in After School Activities Primary Pupils KS2 (N = 267) 
 

76 respondents indicated a range of “Other” activities, the most frequently cited being 
Drama (N = 11), Scripture Union (N = 8), Cooking (N = 7) and Dance (N = 5). 
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 E Participation in PE 
 

 
98% (N = 454) of respondents indicated that they took part in PE at school.  The range of 
sports and activities are summarised in Figure 15, based on numbers responding to each 
category: 
 

 
 

Figure 15 Range of PE-related activities Primary Pupils KS2 (N = 454) 
 
The most frequently cited sports were Football, Swimming and Rounders although 
significant numbers participated in a wide range of sports.  145 respondents recorded a 
range of “other” sport activities not listed in the questionnaire.  These included Dodgeball 
(N = 36), Rugby or Tag Rugby (N = 30), Hockey (N = 25), Tennis (N = 14), Cricket (N = 
10) and Running (N = 6).  It is likely that some of these sporting activities took place in 
after school clubs, bearing in mind the number of pupils who indicated that sport was a 
major activity for them (see Figure 14). 
 
Reasons given by the small number who do not participate in PE (N = 10) were mainly 
concerned with personal preference (i.e. not liking PE) or finding it too difficult.  
 
When not taking part in PE, four of these pupils reported that they did nothing; the 
remainder did not provide further information on what they did. 
 
 

 F Homework 
 

 

All but three respondents reported that they were given homework, with 83% indicating 
that they had some help with it.  Figure 16 summarizes responses on help needed: 
 

 
 

Figure 16 Assistance with Homework Primary Pupils KS2 (N = 461) 
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Difficulty with homework was rated as follows: 
 

 
 

Figure 17 Homework Difficulty Primary Pupils KS2 (N = 461) 
 

 

 G After School 
 

 
Pupils were asked to indicate what they did when not in school.  The following figures 
show the numbers of pupils who took part in the activities listed and there is considerable 
overlap between items for many respondents.  Results are summarized in Figures 18 to 
20, based on numbers responding: 
 

Evenings after School 
 

 
 

Figure 18 Activities in Evenings after School  Primary Pupils KS2 (N = 464) 
 

Weekends 
 

 
 

Figure 19 Activities at Weekends Primary Pupils KS2 (N = 464) 
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During School Holidays 
 

 
 

Figure 20 Activities during School Holidays Primary Pupils KS2 (N = 464) 
 

These responses show that playing with siblings is an important element in their time after 
school but that this factor is less important at weekends and holidays when playing with 
friends is more likely.  Family appears to play a significant part in the lives of these 
children, especially during weekends and holidays. 
 
 
QUESTIONNAIRE 
 
Pupils were asked if they had found the questionnaire easy or difficult to complete.  88% 
indicated that they had found it easy, although 89% of these still required help.  All but two 
of those who found it difficult received help. 
 
Overall, Figure 21 summarises the sources of help for all respondents. 
 

 
 

Figure 21 Sources of Help with Questionnaire Primary Pupils KS2 (N = 464) 
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Figure 22 presents the data on the SEN classification associated with each pupil at KS3 (N 
= 341).  There is considerable overlap between categories with some 33% associated two 
or more categories.   

 
 

Figure 22 SEN Classification Post Primary Pupils KS3 (N = 341) 
 
Schools also indicated that some 76% of pupils needed access to additional adult 
assistance i.e., classroom assistant. 
 
 

 Type of School Attended 
 

 
The majority of respondents at this level attend a Secondary school with only 8 pupils 
indicating that they attend a Grammar school.  Of the 49 pupils who attended a special unit 
at primary level, 37% (N = 18) were at a special unit at secondary level. 
 
Figures 23 and 24 indicate the type of school attended at primary and post-primary level. 

 
 

Figure 23 Primary Level School Type Post Primary Pupils KS3 (N = 341) 
 

 
 

Figure 24 Post Primary Level School Type Post Primary Pupils KS3 (N = 341) 
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ASPECTS OF SCHOOL LIFE 
 
 

 A Travel to School 
 

 
The majority of respondents indicated that they travelled to school by bus (45%, N = 154) 
or by car / taxi (39%, N = 132); although a significant proportion (17%, N = 9) indicated 
that they walked to school.  A very small proportion went by bike.  Figure 25 is based on 
numbers responding in each category. 
 

 
 

Figure 25 Travel to School Post Primary Post Primary Pupils KS3 (N = 341) 
 

 

 B Attitude to School 
 

 
74% of these respondents indicated that they were very happy or quite happy at school, 
with the breakdown as follows: 

35% (N = 119) were very happy and 39% (N = 134) were quite happy at school – see 
Figure 26: 

 

 
 

Figure 26 Attitude to School Post Primary Post primary Pupils KS3 (N = 341) 
 

 

 C Socialising at Break / Lunchtime 
 

 
A high proportion (91%, N = 310) reported that they spent time with their classmates at 
break or lunchtime.  Those who did not do this gave a range of reasons, for example 6 
respondents reported that they did spend time with their classmates, just not all the time.  
Others (N = 4) had friends in other classes. 4 respondents indicated that bullying was the 
reason they did not spend free time with their classmates. 
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Figure 27 Socialise with Classmates at Break / Lunchtime KS3 Pupils (N = 341) 
 

 

 D Participation in After School Clubs / Activities 
 

 
43% (N = 148) of respondents indicated that they took part in after school clubs / activities.  
The range of activities is summarised in Figure 28, based on numbers responding: 
 

 
 

Figure 28 Participation in After School Activities Post Primary Pupils KS3 (N = 148) 
 

Other activities reported (N = 35) included Youth Club (N = 9), Drama (N = 7), Reading 
Club (N = 6), Science Club (N = 4) and a number of individual activities eg Animal Club, 
Karate and Friendly Society. 
 
A majority of these pupils (57%, N = 193) reported that they did not take part in after 
school activities or clubs.  The reasons given are summarised in Figure 29, based on 
numbers responding: 
 

 
 

Figure 29 Reasons for no after school Clubs / Activities KS3 Pupils (N = 193) 
 

“Other” reasons (N = 31) included not being interested or not liking after school activities 
(N = 13), being bored with them (N = 4), and being unable to attend because of tiredness 
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or disability (N = 6).  Other respondents individually just wanted to go home or were doing 
something else for example helping on the farm. 
 
 

 E Participation in Sport 
 

 
82% (N = 281) of respondents indicated that they took part in sport at school.  The range 
of sports are summarised in Figure 30, based on numbers responding: 
 

 
 

Figure 30 Range of sports Post Primary Pupils KS3 (N = 281) 
 

68 respondents recorded a large number of “other” sports not listed in the questionnaire.  
These included Rugby (N = 31), Badminton (N = 14), Basketball (N = 9), Cross Country 
Running (N = 10), Table tennis (N = 6), Cricket (N = 4), Tennis (N = 3), and many 
individual sports such as Long Jump, Horse Riding, Boxing and Athletics. 
 
Themes emerging from the reasons given for not participating in sport (N = 60) included: 
 
• Personal preference ie just not wanting to, not liking sport or not being interested (N = 24) 
 
• Not liking what was on offer at their school (N = 9) 
• Unable to take part because of tiredness, disability or medical reasons (N = 10) 
 
These pupils were also asked to indicate what they did when their classmates were 
involved in sport.  Some 18% (N = 11) reported that they did nothing, 30% (N = 18) 
indicated that they just watched their classmates, while the remainder did some activity 
either in the library, computer room, or engaged in drawing or reading / revision. 
 
 

 F Homework 
 

 
Just over 98% of respondents reported that they were given homework.  Of the small 
number who didn’t (N = 5), 4 had moderate learning difficulties and 1 had communication 
difficulties. 
 
Those who did get homework (N = 336) indicated if they did it on their own or needed help 
as follows: 
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Figure 31 Assistance with Homework Post Primary Pupils KS3 (N = 336) 
 

Difficulty with homework was rated as follows: 
 

 
 

Figure 32 Homework Difficulty Post Primary Pupils KS3 (N = 336) 
 

Time spent on homework is summarised as follows: 
 

 
 

Figure 33 Time Spent on Homework Post Primary Pupils KS3 (N = 336) 
 
 
AFTER SCHOOL 
 
Pupils were asked to indicate what they did when not in school.  The following figures 
show the numbers of pupils who took part in the activities listed and there is considerable 
overlap between items for many respondents. 
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Evenings after School 
 

 
 

Figure 34 Activities in Evenings after School Post Primary Pupils KS3 (N = 341) 
 

Responses on the “Other” category (N = 20) indicate specific activities such as motocross, 
swimming, riding a bike or football.  7 respondents indicated that they helped on the farm 
after school. 
 

Weekends 
 

 
 

Figure 35 Activities at Weekends Post Primary Pupils KS3 (N = 341) 
 

During School Holidays 
 

 
 

Figure 36 Activities during School Holidays Post primary Pupils KS3 (N = 341) 
 

These responses indicate that being out with friends is the most important element for 
these young people during the week after school and at weekends and that being out with 
family members is more important at weekends.  Family is also significant at holiday times 
which might be expected. 
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QUESTIONNAIRE 
 
Respondents were asked if they had found the questionnaire easy or difficult to complete.  
91% indicated that they had found it easy, although 82% of these still required help.  All 
but one of those who found it difficult received help. 
 
Overall, Figure 22 summarises the sources of help for those who indicated that they 
needed it (N = 292). 
 

 
 

Figure 37 Sources of Help with Questionnaire Post Primary Pupils KS3 (N = 292) 
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Figure 23 presents the data provided by schools on the SEN classification associated with 
each pupil (N = 131).  There is some overlap between categories with some 18% 
associated with two or more categories.   
 

 
 

Figure 38 SEN Classification Post Primary Pupils KS4 (N = 131) 
 

Schools also indicated that some 83% of these pupils had access to additional adult 
assistance i.e., classroom assistant. 
  
 

 Type of School Attended 
 

 
Figures 39 and 40 indicate the type of school attended by this group of pupils at primary 
and post primary levels: 
 

 
 

Figure 39 Type of School Attended Primary level KS4 Pupils (N = 131) 
 

 
 

Figure 40 Type of School Attended Post primary Level KS4 Pupils (N = 131) 
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ASPECTS OF SCHOOL LIFE 
 
 

 A Travel to School 
 

 
The majority of respondents indicated that they travelled to school by bus (34%) or by car / 
taxi (48%), although a significant proportion (18%) indicated that they walked to school.  A 
very small proportion went by bike.  Figure 7 shows the numbers responding in each 
category.  There is very little overlap between categories. 
 

 
 

Figure 41 Travel to School Post Primary Pupils KS4 (N = 131) 
 
 

 B Attitude to School 
 

 
80% of these respondents indicated that they were very happy or quite happy at school, 
with the breakdown as follows: 

32% (N = 42) were very happy and 48% (N = 63) quite happy at school – see Figure 42: 
 

 
 

Figure 42 Attitude to School Post Primary Pupils KS4 (N = 131) 
 

 

 C Socialising at Break/Lunchtime 
 

 
A high proportion (94%) reported that they spent time with their classmates at break or 
lunchtime.  Those who did not do this (N = 8) gave a range of reasons, for example 3 just 
wanted to be on their own, while 2 had friends in other classes.  One reported that their 
classmates did not like hanging about with them. 
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Figure 43 Socialising with classmates at break / lunchtime KS4 Pupils 
 

 

 D Participation in After School Clubs/Activities 
 

 
31% (N = 40) of respondents indicated that they took part in after school clubs / activities.  
The range of activities is summarised in Figure 10, based on numbers responding: 
 

 
 

Figure 44 Participation in After School Activities Post Primary Pupils KS4 (N = 40) 
 

Other activities reported (N = 10) Scripture Union, Duke of Edinburgh Award, 
mountaineering and chess club. 
 
A majority of these pupils (69%) reported that they did not take part in after school 
activities or clubs.  The reasons given are summarised in Figure 11 (N = 92): 
 

 
 

Figure 45 Reasons for no after school Clubs / Activities KS4 Pupils  (N = 92) 
 

“Other” reasons (N = 18) included not being interested or not liking after school activities 
(N = 6), having no time (N = 3).  Other respondents gave individual explanations such as 
just wanting to get home or working on the farm. 
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 E Participation in Sport 
 

 
69% (N = 91) of respondents indicated that they took part in sport at school.  The range of 
sports are summarised in Figure 12: 
 

 
 

Figure 46 Range of sports (N = 91) 
 

18 respondents recorded a range of “other” sports not listed in the questionnaire.  These 
included Cricket, Badminton, Javelin and Aerobics.  
 
The two major themes emerging from the reasons given for not participating in sport (N = 
40) were: 
 
• Unable to take part because of tiredness, disability or medical reasons (N = 14) 
 

• Not being interested or not liking the sport (N = 18) 
 
Otherwise the reasons were very individual for example being uncomfortable in the 
changing rooms or not being sporty.  One respondent gave bullying as a reason for not 
participating in sport. 
 
These pupils were also asked to indicate what they did when their classmates were 
involved in sport.  Some 33% (N = 13) reported that they did coursework or other school 
work, 28% (N = 11) indicated that they just watched their classmates or did nothing, while 
the remainder did some activity in the library or club at school. 
 
 

 F Homework 
 

 
Just over 95% of respondents reported that they were given homework.  These (N = 125) 
indicated if they did it on their own or needed help as follows (Figure 47): 
 

 
 

Figure 47 Assistance with Homework Post Primary Pupils KS4 (N = 125) 
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Difficulty with homework was rated as follows: 
 

 
 

Figure 48 Homework Difficulty Post primary Pupils KS4 (N = 125) 
 

Time spent on homework is summarised in Figure 49 (N = 125): 
 

 
 

Figure 49 Time Spent on Homework Post Primary Pupils KS4 (N = 125) 
 
 

 G Examinations 
 

 
Some 98% (N = 129) respondents reported that they were preparing to sit examinations.  
Examination type is summarised in Figure 16, based on numbers responding to each 
category. 

 
 

Figure 50 Type of Examination Post Primary Pupils KS4 (N = 129) 
 

 

 H Careers Guidance at School 
 

 
A significant number of KS4 respondents (N = 127) reported that their school provided 
careers guidance.  96% of these rated the value of the guidance programme as helpful or 
very helpful: 
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Figure 51 Rating of Careers Guidance Post Primary Pupils KS4 (N = 127) 
 
 

 I Work Experience  
 

 
Most respondents (95%, N = 124) recorded that their school had a work experience 
programme.  Those who had taken part (N = 80) rated the usefulness of the programme 
as follows: 
 

 
 

Figure 52 Usefulness of Work Experience Programme Post Primary Pupils KS4 (N = 80) 
 

Respondents were asked to link what they had learned at school as preparation for work 
experience.  Of those who had taken part in work experience (N = 80), 63% felt that what 
they had learned at school was useful in their work experience.  53 of these respondents 
provided further information on what they had found useful.  A significant number quoted 
individual subjects, for example, Mathematics (N = 6), Information Technology (ICT) (N = 
5), English (N =5), with one of these stating that English was useful for following 
instructions.  Others emphasised knowledge of working with or being able to talk to other 
people.  Careers classes were important for a number of pupils (N = 8) as was social and 
communication skills.  Some pupils presented a very personal and positive viewpoint, to 
quote: 
 
“School has taught me how important time keeping is and also how important attendance 
is!  In the world of work both attendance and time keeping are important!” (Pupil’s 
exclamation marks) 
 
Those who did not find school a useful preparation for work experience (N = 11) were 
asked to indicate what should be changed.  These pupils gave a number of views that did 
not fall into easily identified categories.  3 pupils felt that school should have more practical 
subjects.  Others gave the following views: 
 
“Careers teachers should talk about work rather than about different colleges”. 
 

“It should be better organised”. 
 

“Learn how to deal with young kids’ tempers”. 
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35% (N = 44) had not taken part in work experience.  The principal reason given for this 
was that the work experience programme took place in Year 12 or later in the current 
school year (N = 31).  2 pupils didn’t want to and 1 cited a medical condition. 
 
 

 J After Year 12 
 

 
Pupils in Years 11 and 12 were asked to indicate what they wanted to do after Year 12.  
The overall results are summarised in Figure 53 (N = 121): 
 

 
 

Figure 53 Choices after Year 12 Po st primary Pupils KS4 (N = 121) 
 

A significant majority wished to continue in education, either at school (16%) or FE College 
(49%).  16% wished to leave and get a job. 
 
The small number of pupils who reported that they were above Year 12 (N = 10) were 
asked what they wanted to do after school.  80% of these were aiming to go to further or 
higher education with one wishing to enter employment. 
 
 

 K Career Aspirations 
 

 
All respondents at KS4 were asked what job they wished to do after leaving school.  These 
data were allocated to the following categories: 
 
Working with people (33) 

Practical based (50) 

Services (9) e.g. police or fire service  

Science based (4) 

Computer-related (8) 

Office-based (2) 

Creative / Artistic (9) 

Other (6) – included working in media and working with animals 

Don’t know (9) 

 
A systematic comparison by gender was not possible due to the small numbers of girls at 
KS4. 
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AFTER SCHOOL 
 
Pupils were asked to indicate what they did when not in school.  The following figures 
show the numbers of pupils who took part in the activities listed and there is considerable 
overlap between items for many respondents. 
 

Evenings after School 
 

 
 

Figure 54 Activities in Evenings a fter School Post Primary Pupils KS4 (N = 131) 
 

Weekends 
 

 
 

Figure 55 Activities at Weekends Post Primary Pupils KS4 (N = 131)  
 

During School Holidays 
 

 
 

Figure 56 Activities during School Holidays Post Primary Pupils KS4 (N = 131) 
 

Overall these responses paint a picture of young people who perhaps stay at home more 
during the week and whose friends play an important part of their lives.  Family is an 
important element particularly during school holidays as might be expected. 



FINAL DRAFT 
 

40 
 

QUESTIONNAIRE 
 
Respondents were asked if they had found the questionnaire easy or difficult to complete.  
95% indicated that they had found it easy, although 82% of these still required help.   
 
Overall, Figure 22 summarises the sources of help for all respondents, based on numbers 
in each category. 
 

 
 

Figure 57 Sources of Help with Questionnaire Post Primary Pupils KS4 (N = 131) 
 
 
BULLYING BEHAVIOUR 
 
Pupils were asked to indicate if any of the following things had happened to them during 
the current year at school.  The results for the three pupil groups are summarized in tables 
58 to 60.  Each figure is based on the numbers of pupils responding in each category. 
 

Primary KS2 Pupils 
 

 
 

Figure 58 Bullying Behaviour Experienced Primary Pupils KS2 (N = 464) 
 

Pupils were asked to state why they thought these things had happened to them.  208 
pupils from this group (KS2) responded to this question with the following themes 
emerging: 
 
1. The most common response was that the pupils did not know or were unsure why 

these things happened (N = 44). 
 
2. 18 responses concerned description or further elaboration of bullying incidents. 
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3. Some pupils felt that the behaviour was due to the personal characteristics of the 
perpetrators, for example that they were mean or angry or just silly (N = 14).  Others 
felt that the perpetrators were trying to avoid blame for something by putting it on to 
someone else (N = 3) or just because they thought it was fun (N = 4). 

 
4. A number of respondents felt that the incidents occurred because of their disability (N 

= 7) or personal appearance (N = 7), for example: 
 

• “Because I am in a wheelchair” 
 

• “Because I am small” 
 

• “Because I am fat”. 
 
5. Some pupils stated that the bullying behaviour occurred as a result of fighting or an 

argument in which the respondent was involved (N = 13). 
 
6. A significant number of these respondents (N = 25) internalised the incidents by 

blaming themselves in some way, for example: 
 

• “I was bold in school”  
 

• “I can’t stand up for myself” 
 

• “I did these things first”  
 

• “Sometimes I annoy people” 
 

• “I can be fooled sometimes” 
 

• “I am not good at sports”. 
 
7. A significant group of respondents felt that they were bullied because they were not 

liked or didn’t fit in (N = 28). 
 
8. A very small number (N = 4) stated that their sisters or cousins were the perpetrators 

of the behaviour.   
 
9. A similarly small number of responses attempted to provide an explanation for the 

behaviour, for example: 
 

“They took my money because they thought it didn’t belong to me”. 
“They wanted to make me feel sad”. 
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Those at KS2 who had experienced bullying (N = 268) indicated that they had reported it 
as follows: 
 

 
 

Figure 59 Individuals to whom bullying behaviour was reported -  
numbers responding to each KS2 respondents (N = 268) 

 
The two groups, (those who had experienced bullying behaviour and those who had not), 
were compared over a range of variables, the results of which are summarised in Tables 4 
to 6:  The differences were subject to the Pearson Chi-Square test of statistical 
significance.  Those characteristics proving statistically significant at the .05 level and 
above are indicated with an asterix*. 

Table 4: KS2 Pupils - Comparison Bullied / Not Bullied, by Background Variables 
 

Variable Category 

% 
Experienced 

Bullying 
N = 268 

% 
No Bullying 

 
N = 196 

Gender Boy 70 72 
 Girl 30 28 

 
SEN Classification5 Cognitive & Learning 56 61 
 Social, Emotional & 

Behavioural* 
26 16 

 Communication & 
Interaction 

46 44 

 Sensory 6 7 
 Physical* 3 8 
 Medical Conditions  12 16 
 Other 3 5 

 
School Location Urban 27 32 
 Rural 73 68 

 

                                                        
5 Percentages on this variable do not sum to 100 as respondents could indicate more than one response 
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Table 5: KS2 Pupils - Comparison Bullied / Not Bullied, by Aspects of School life 
 

Variable Category 
% 

Experienced 
Bullying 
N = 268 

% 
No Bullying 

 
N = 196 

Attitude to School Very Happy 48 67 
 Quite happy 28 20 
 Not Sure 13 9 
 A Bit Unhappy 7 1 
 Very Unhappy 4 3 

 
Spend time 
Classmates break / 
lunch* 

Yes 91 97 

After school 
activities* 

Yes 63 50 

Participation in Sport Yes 98 97 
 
 

Table 6: KS2 Pupils - Comparison Bullied / Not Bullied, by Activities Outside School6 
 

Variable Category 
% 

Experienced 
Bullying 
N = 268 

% 
No Bullying 

N = 196 

After School Play inside with friends 21 21 
 Play outside with friends 38 40 
 Play with brothers and sisters 46 46 
 Play on own 38 33 
 None of these 7 9 

 
Weekends Play inside with friends 29 35 
 Play outside with friends 47 48 
 Play with brothers and sisters 44 46 
 Play on own 34 31 
 Visit friends* 39 29 
 Visit relatives* 54 45 
 None of these 4 4 

 
School 
Holidays 

Play inside with friends 41 38 

 Play outside with friends 59 58 
 Play with brothers and sisters 47 45 
 Play on own* 36 27 
 Visit friends* 49 39 
 Visit relatives 53 46 
 Summer scheme 34 33 
 Holiday with family / friends 76 72 
 None of these 1 2 

 
These results indicate the following for Primary KS2 respondents: 
                                                        
6 Percentages on these variables do not sum to 100 as respondents could indicate more than one response 
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Pupils who report that they have experienced bullying are: 

• more likely to have social, emotional and behavioural difficulties or have a physical 
disability; 

• less likely to indicate that they are very happy at school and more likely to state that 
they are unhappy; 

• less likely to spend time with their classmates at break and lunchtime; 
 

There is little association between the experience of bullying and leisure time activities as 
measured in this study.  However, there is some indication that those who did experience 
bullying were more likely to spend time with friends and relatives at weekends and more 
likely to play on their own or visit friends during the holidays. 
 
Post Primary Pupils KS3 
 
Responses from KS3 pupils on experience of bullying behaviour are summarised in Figure 
60, based on numbers responding in each category: 
 

 
 

Figure 60 Bullying Behaviour Experienced Post Primary Pupils KS3 (N = 341) 
 
143 pupils responded to the question seeking their views on why they felt these things had 
happened to them.  Themes emerging included:  
 
• No explanation for why these things happened ( N = 38); 
 

• Because they were not liked or were perceived as being different (N = 13); 
 

• A rather philosophical approach from 2 respondents, recording that “bullying 
happens” or that it was “bullies being bullies” ; 

 

• Being different or because of their disability was reported by 4 respondents; 
 

• A small number (N = 7) attributed the experience to “messing about” or joking”; 
 

• A range of explanations from that did not easily fit into other categories, for example; 
 

“jealousy” 
 

“to get me into trouble” 
 

“It was an accident” 
 
Of those who did experience bullying, 73% (N = 187) indicated that they had reported the 
incidents.  The results are summarised in Figure 61, based on the numbers responding. 
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Figure 61 Individuals to whom bullying behaviour was reported -  
numbers responding to each category KS3 Respondents (N = 187) 

 
88% of those who reported bullying were happy with the response.  Of those who were not 
happy (N = 16), 9 of these told only a teacher. 
 
The two groups, (those who had experienced bullying behaviour and those who had not), 
were compared over a range of variables, the results of which are summarised in Tables 7 
to 9:  The differences were subject to the Pearson Chi-Square test of statistical 
significance.  Those characteristics proving statistically significant at the .05 level and 
above are indicated with an asterix*. 
 

Table 7: KS3 Pupils - Comparison Bullied / Not Bullied, by Background Variables 
 

Variable Category 
% 

Experienced 
Bullying 
N = 187 

% 
No Bullying 

N = 154 

Gender Boy 76 77 
 Girl 24 23 

 
SEN Classification7 Cognitive & Learning 63 58 
 Social, Emotional & 

Behavioural* 
29 15 

 Communication & 
Interaction 

27 20 

 Sensory 7 9 
 Physical* 3 12 
 Medical Conditions  8 15 
 Other 2 6 

 
School Location Urban 79 75 
 Rural 21 25 

 

                                                        
7 Percentages on this variable do not sum to 100 as respondents could indicate more than one response 
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Table 8: KS3 Pupils - Comparison Bullied / Not Bullied, by Aspects of School life 
 

Variable Category 
% 

Experienced 
Bullying 
N = 187 

% 
No Bullying 

N = 154 

Attitude to School Very Happy 35 35 
 Quite happy 39 40 
 Not Sure 17 14 
 A Bit Unhappy 8 8 
 Very Unhappy 1 3 

 
Spend time 
Classmates break / 
lunch 

Yes 92 90 

After school activities Yes 41 46 
Participation in Sport Yes 81 84 

 
 

Table 9: KS3 Pupils - Comparison Bulli ed / Not Bullied, by Activities Outside School8 
 

Variable Category 

% 
Experienced 

Bullying 
N = 187 

% 
No Bullying 

N = 154 

After School Go to a club 22 29 
 Stay at home 42 43 
 Go out with friends 55 46 
 Go out with Family 

members 
11 14 

 None of these 5 7 
 

Weekends Go to a club 18 20 
 Stay at home 33 26 
 Go out with friends 59 56 
 Go out with Family 

members 
39 38 

 None of these 3 6 
 

School Holidays Summer camp / 
summer scheme 

17 21 

 Holidays with family 71 71 
 Visit relatives 30 29 
 Holiday with friends 6 11 
 Visit friends 33 29 
 None of these 3 6 

 

                                                        
8 Percentages on these variables do not sum to 100 as respondents could indicate more than one response 
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These results indicate that, for KS3 pupils, those who had experienced bullying were more 
likely to have social, emotional or behavioural problems, or to have a physical disability. 
 
There was no clear association between the experience (or not) of bullying and indicators 
of inclusion at school.  Similarly, there was no association with leisure time activities as 
measured in this study. 
 
Post Primary Pupils KS4 

Responses from KS4 pupils on experience of bullying behaviour are summarised in Figure 
62, based on numbers responding in each category: 
 

Post Primary Pupils KS4 
 

 
 

Figure 62 Bullying Behaviour Experienced Post Primary Pupils KS4 (N = 131) 
 
48 pupils responded to the question seeking their views on why they felt these things had 
happened to them.  Themes emerging included: 
 
• Related to disability / learning difficulty (N = 8) 
 

• Perception that others don’t like them or perceived them as being different (N = 8) 
 

• A rather pragmatic approach, recording that “people mess about” or It’s what they do” 
(N = 6); 

 

• Attention seeking by other people or wanting others to take the blame for something  
 (N = 3); 
 

• No explanation (N = 6). 
 

The remainder were individual comments such as “My fault, I took something” or “I was 
bothering them”, or “The person wasn’t nice”.   
 
Reporting Bullying 
 
Of those who did experience bullying (N = 59), 64% indicated that they had reported the 
incidents.  The results are summarised in Figure 63, based on the numbers responding: 
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Figure 63 Individuals to whom bullying behaviour was reported -  
numbers responding to each category KS4 (N = 59) 

 
 
89% of those who reported bullying were happy with the response.   
 
The two groups, (those who had experienced bullying behaviour as listed and those who 
had not), were compared over a range of variables, the results of which are summarised in 
Tables 10 to 12.  The differences were subject to the Pearson Chi-Square test of statistical 
significance.  Those characteristics proving statistically significant at the .05 level and 
above are indicated with an asterix*. 
 
 

Table 10: KS4 Pupils - Comparison Bullied / Not Bullied, by Background Variables 
 

Variable Category 
% 

Experienced 
Bullying 
N = 59 

% 
No Bullying 

N = 72 

Gender Boy 78 72 
 Girl 22 28 

 
SEN Classification9 Cognitive & Learning 64 71 
 Social, Emotional & 

Behavioural* 
46 14 

 Communication & 
Interaction 

29 24 

 Sensory 5 13 
 Physical 8 14 
 Medical Conditions  15 15 
 Other 2 - 

 
School Location Urban 80 82 
 Rural 20 18 

 

                                                        
9 Percentages on this variable do not sum to 100 as respondents could indicate more than one response 
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Table 11: KS4 Pupils - Comparison Bullied / Not Bullied, by Aspects of School life 
 

Variable Category 
% 

Experienced 
Bullying 
N = 59 

% 
No Bullying 

N = 72 

Attitude to School Very Happy 22 40 
 Quite happy 49 47 
 Not Sure 19 9 
 A Bit Unhappy 8 1 
 Very Unhappy 2 3 

 
Spend time 
Classmates break / 
lunch 

Yes 93 94 

After school activities Yes 32 29 
Participation in Sport Yes 73 65 

 
 

Table 12: KS4 Pupils - Comparison Bullied / N ot Bullied, by Activities Outside School10 
 

Variable Category 

% 
Experienced 

Bullying 
N = 59 

% 
No Bullying 

N = 72 

After School Go to a club 27 28 
 Stay at home* 58 44 
 Go out with friends 54 64 
 Go out with Family 

members 
22 19 

 None of these 3 1 
 

Weekends Go to a club 19 22 
 Stay at home* 36 18 
 Go out with friends 64 68 
 Go out with Family 

members 
25 33 

 None of these 8 6 
 

School Holidays Summer camp / 
summer scheme 

15 11 

 Holidays with family 64 72 
 Visit relatives 39 28 
 Holiday with friends 19 11 
 Visit friends 51 42 
 None of these 8 4 

 

                                                        
10 Percentages on these variables do not sum to 100 as respondents could indicate more than one response 
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These results indicate that KS4 pupils who report that they have experienced bullying are 
more likely to have social, emotional or behavioural problems. 

There is no clear association between the experience (or not) of bullying and indicators of 
inclusion at school.  Similarly, there is little association with leisure time activities as 
measured in this study, although those who have experienced bullying are more likely to 
report that they stay at home at weekends. 
 
 
COMPARISON BETWEEN GROUPS 
 

Figure 64 compares p ercentage responses from each of the groups across the range of bullying 
behaviours experienced: 

 

 
 

Figure 64 Bullying Behaviour Experienced – Comparison by Key Stage Group 
 

Overall this figure shows that, for pupils involved in this survey, KS4 pupils were least 
likely to have experienced the bullying behaviours listed and that the range of behaviours 
experienced differed between groups. For example, from these data, pupils at Primary 
KS2 level were more likely to experience bullying behaviour and, for these pupils the type 
of bullying behaviour was more likely to be physical (being hit or pushed) or being left out 
of things on purpose.  Older pupils were more likely to have had other pupils telling lies 
about them (KS3), being called hurtful names (KS3) or having things taken from them 
(KS3). 
 
Some differences were apparent between groups in reporting experience of bullying.  
Overall, of those who experienced bullying behaviour, 89% (N = 240) of KS2 pupils 
reported it, compared to 73% (N = 137) of KS3 pupils and 64% (N = 38) of KS4 pupils.  
Figure 65 summarises the comparison of reporting patterns between each group. 
 

 
 

Figure 65 Comparison of Reporting Bullying Behaviour, by Key Stage Groups 
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It is apparent from these responses that all groups were most likely to report these 
experiences to parents or teachers rather than friends or others.  KS2 and KS4 pupils 
were more likely to report the behaviour to parents, while KS2 pupils were more likely to 
report to teachers than the other two groups.  A significant proportion of KS2 pupils (20%) 
told someone other than parents, teachers or friends.  The questionnaire did not provide 
an opportunity to explore this further.  A significant proportion of all groups (between 30% 
and 40%) told friends at school, this being marginally more likely with KS4 pupils. 
 
Summary 
The main findings with regard to the experience (or not) of bullying are as follows: 
 

• The overall incidence of bullying, in terms of things that had happened to these 
pupils, decreased at each stage of the school experience – 58% of KS2 pupils 
reported that they had experienced bullying behaviour, compared to 55% of KS3 
pupils and 45% of KS4 pupils. 

 
• The type of bullying behaviour differed between the age groups.  At KS2 the 

bullying behaviour was more likely to be physical (being hit or pushed) or being left 
out on purpose.  Older pupils were more likely to have had other pupils tell lies 
about them or having things taken from them. 

 
• The incidence of bullying was clearly related to the SEN classification associated 

with the pupils – those with social, emotional or behavioural difficulties were more 
likely to experience bullying at all stages. 

 
• Pupils who had experienced bullying at Primary (KS2) level were more likely to 

report that they were unhappy at school and less likely to spend time with their 
classmates at break or lunchtime although these differences were not so apparent 
at KS3 and KS4 level. 

 
• Reporting of bullying behaviour tended to decrease at each stage of the school 

experience – of those who had experienced bullying behaviour, 89% of KS2 pupils 
reported it, compared to 73% of KS3 and 64% of KS4 pupils.  All three groups were 
more likely to tell parents or teachers rather than friends inside or outside school, 
although KS4 pupils were less likely to tell their teachers.  In the main, those who 
reported bullying behaviour at KS3 and KS4 were happy with the response.  

 
• Pupils at all three levels reported a range of perceptions as to why bullying had 

happened to them.  Two reasons were common to all three groups – a perception 
that they were not liked or were “different”, and a perception that the bullying was 
related to their disability.  A significant number of younger (KS2) pupils (some 5% of 
these respondents) internalised the reasons for bullying, blaming themselves in 
some way.  This reaction was not so apparent in the older groups. 
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PARTICIPATION AND INCLUSION 
 
The questionnaire posed a number of queries to pupils concerning their participation in 
school-based activities and socialising with classmates.  These focussed on participation 
in after school activities, sport at school, and whether or not the respondents spent time 
with their classmates at break or lunchtime.  It is recognised that these questions can only 
provide an indicator of participation and inclusion as this survey was only ever intended as 
an initial approach to examining the school-based experiences of these children and 
young people.   
 
Figure 66 compares levels of participation in after school activities between the three 
groups: 
 

 
 

Figure 66 Comparison of Indicator Spending Time with Classmates, by KS Group 
 
This figure indicates a very high percentage of pupils in all groups who spent time with 
their classmates at break or lunch time, with marginally fewer for KS3 pupils. 
 
This result differs marginally by Gender as shown in Figure 67 with proportionately fewer 
boys at KS3 and KS4 reporting that they spent time with their classmates during break or 
lunchtime. 

 
 

Figure 67 Spending Time with Classmates - Comparison by Key Stage Group and Gender 
 

Figure 68 summarises the comparison between groups on the indicator of participating in 
school-based after-school activities: 
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Figure 68 Comparison of indicator Participation in After School Activities, by Key Stage Group 
 

This shows the highest level of participation is among KS2 pupils (57%).  Participation 
levels fall significantly at KS3 (43%) and again at KS4 where only 31% of these pupils 
report that they took part in after school activities. 
 
KS3 and KS4 pupils who did not take part in these activities were asked to give a reason.  
Percentages of pupils are compared in Figure 69: 
 

 
 

Figure 69 Comparison of Reasons for not taking part in After School Activities -  
Percentages of KS3 and KS4 Pupils 

 
A fairly similar pattern emerges, with lack of interest being the main reason for both 
groups.  "Friends not attending" is the least important reason although this appears to be 
of slightly more significance for KS4 pupils.  The availability of transport is an important 
factor for KS3 pupils (21%) and slightly less significant for KS4 pupils (15%). 
 
When the results are compared by Gender, Figure 70 shows a slightly higher level of 
participation for girls at KS2 and lower level at KS4 (although again, the latter should be 
viewed with some caution due to the low number of girls within this group (N = 33). 
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Figure 70 Percentages of Pupils Participating in After School Activities -  
Comparison by Key Stage Group and Gender 

 
Figure 71 shows that at KS2 participation levels in after-school activities were much higher 
in urban schools than in rural, although this does not appear from these results to be a 
factor at KS3 or KS4. 
 

 
 

Figure 71 Percentages of Pupils Participating in After School Activities -  
Comparison by Key Stage and School Location 

 
Figure 72 summarises the comparison between groups on the indicator participation in 
sport / PE at school. 
 

 
 

Figure 72 Percentages Participating in Sport / PE - Comparison of KS2, KS3 and KS4 Pupils 
 
Again this shows the highest level of participation among KS2 pupils (98%) with fewer at 
KS3 (82%) and KS4 (69%).   
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These figures differ very little by Gender as shown in Figure 73, although the results for 
KS4 pupils should be treated with some caution due to the low numbers of girls among 
KS4 respondents (N = 33). 
 

 
 

Figure 73 Percentages of Pupils Participating in Sport / PE -  
Comparison by Key Stage Group and Gender 

 
Comparison by School Location again shows little difference within groups (Figure 74).  
Results for KS4 pupils show levels of participation higher within the urban group (69% 
compared to 64% within the rural group) although, again, this should be treated with some 
caution due to the small numbers of pupils (N = 25) deemed to be in a rural school 
location. 
 

 
 

Figure 74 Percentages of Pupils Participating in Sport / PE -  
Comparison by Key Stage Group and School Location 
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WHAT WOULD YOU CHANGE ABOUT SCHOOL - 
 

THE VOICE OF THE PUPIL 
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Pupils were asked that if there was one thing they could change about school, what it 
would be.  Respondents engaged enthusiastically with this question, in some cases 
producing very vehement statements. 
 
 
Primary KS2 Pupils 
 
347 Primary KS2 pupils responded to this question with the following main themes 
emerging. 
 
No change 
  

The largest number of these pupils wanted little or no change with the major response 
being not sure / don’t know (N=40) or change nothing (N=36); 
 
Curriculum  
 

The majority of comments referred to wanting more of certain subjects or activities, for 
example playtime (N=23), sport, particularly football (N=29), while smaller numbers 
mentioned specific subjects such as Art (9), History (5), Computer time (5) or Games (5).  
A very small number (2) wanted more gardening and 5 wanted more fun. 
 
A significant number (N=43) wanted less of some activities and subjects.  In this sense 
Maths was an issue for 11 pupils, while English was problematic for others (N=11).  Just 
over half of these pupils referred to less writing, while individuals sought less writing or 
reading.  One pupil wrote 
 
 “I wish English never existed”. 
 
A number (N=19) wanted less work in general and other individuals requested fewer tests.  
Some responses just noted individual subjects with no further explanation, for example, 
English (8), Maths (4), Sport (2), Science, Dance, Drama and Geography. 
 
Length of the school day 
 

Most of the 30 comments to do with this theme either wanted the day to end earlier or to 
have longer breaks at lunchtime.  A very small number (3) wished that the day started 
later. 
 
School maintenance and facilities 
 

24 responses related to facilities in the schools.  Most of these referred to wanting better 
PE/sports facilities or playgrounds with 3 requesting a swimming pool.  Others were 
concerned with cleanliness and hygiene with 3 commenting that the toilets smelled very 
badly. 
 
Bullying  
 

This was a major issue for 18 pupils with additional comments asking for named pupils to 
leave school, less fighting and one individual commenting on how bullying is dealt with: 
 
 “Instead of telling people off I would put them in detention”. 
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Teachers 
 

Very few pupils referred to their teachers but one respondent stated: 
 
 “Pupils should be allowed to decide who should teach them for a week”. 
 
Miscellaneous 
 

The remaining responses did not easily fit with the other themes, for example comments 
such as: 

 “Being in the hall on a wet day” 
 “Be outside more” 

“Make work more exciting” 
“More chips at dinner time” 
“Able to bring mobile phones into class” 

 

 
 
Post Primary KS3 Pupils 
 
256 of KS3 pupils responded to this question with the following main themes emerging: 

No change 
 

The largest grouping of those who responded (N=38) wanted nothing to change (28) or 
were not sure (10). 

Curriculum 
 

A significant number (34) requested more of certain aspects of school, mainly in relation to 
specific subjects.  Sport / PE was mentioned most (by 18 pupils), while others listed 
Maths, Art, Drama, Computers, Music, Technology and practical subjects.  More after 
school clubs and school trips were requested by 3 pupils, while 4 others wanted more fun. 

In contrast to this, 11 pupils wanted less of the following subjects – RE, Languages, 
Maths, English, PE and Geography. 
 
School rules and discipline 
 

Change to policy on uniform was significant for 15 pupils, with some wanting to wear their 
own clothes. 
 
Bullying was a major issue for 11 pupils, while others (12) referred specifically to the 
behaviour of their fellow pupils.  Comments included: 
 
 “No fighting” 
 “Change the pupils” 
 “To make everyone friendly and show some respect to me and the teachers” 
 
Allied to this, a small number (4) wanted to make more friends at school with one wishing 
to: 
 “have someone to hang around instead of my sister”. 
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School maintenance and facilities 
 

A significant group of pupils (N= 14) made reference to facilities at their schools, seeking 
new football pitches and other sports facilities, better canteen and playground and toilet 
facilities.  Others commented on the fabric of buildings, for example: 
 
 “Fix the cracks in the floors and stairs” 
 
One pupil pleaded for the school to be cleaned. 
 
7 pupils referred to their teachers with comments such as wanting to have “nicer teachers” 
or to “change the attitude of teachers to pupils”. 
 
A small number (5) wanted to be able to do things such as “listen to earphones” or bring 
their mobile phones into class. 
 
A very small group of 3 wanted to change themselves, stating for example: 
 
 “How I react to things that happen” 
 “The way I act in school” 
 
 
 
Post Primary KS4 Pupils 
 
105 pupils responded to this question, raising a number of issues that clustered around the 
following main themes: 
Curriculum 
The largest grouping (21) related loosely to activities and subject areas within the 
curriculum; for example, while some pupils wanted less of some subjects such as Maths or 
PE, the majority of these comments referred to wanting more of other activities such as 
more after school clubs, work experience, sport and technology.  A very small number (3) 
commented on work at school in general terms.  The following quote being relevant: 

“I find some of the work hard because the amount of work I have to remember is 
high and they could word things easier”. 

Length of the school day 
18 pupils made comments on the length of the school day being too long.  The majority 
(10) wanted to leave earlier or have longer lunch breaks. 
Facilities 
The next major grouping of comments (14) was concerned with facilities at school that 
could be improved, either concerning the fabric of the school buildings or resources 
available.  Mentioned in this respect were canteen facilities (including school dinners), the 
need for a sixth form centre, the requirement for a new building, better media connections, 
wheelchair access and the toilets (described as unpleasant). 
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School rules 

14 pupils expressed a desire to change or relax the rules in school.  Almost all of these 
related to school uniform. 

No change 

A significant number of this group (12) expressed satisfaction with school or wouldn’t 
change anything.  Typical comments were: 

 “Happy the way things are” 

“It is fun” 

“I wouldn’t change anything”. 

Homework 

Homework was an issue with 11 pupils, with 6 seeking none and 5 less homework. 

Miscellaneous 

The remaining comments were difficult to categorise but three quotes are of particular 
note: 

“I would like to be more independent in year 12 and be able to work more on my 
own away from my class assistant so when I leave school I will be able to do more 
things for myself”. 

“The one thing I would change is to be able to continue my education in sixth year 
at this school”. 

“I think the school should be more aware of deaf children and they could get more 
technology for them.  Also they should allow more deaf children into the school so 
that they could communicate with each other and not feel left out if they are bullied”. 

Further Comments 

KS3 and KS4 pupils were asked if there was anything else they wished to say about their 
school. 

KS3 Pupils 

Overall, within the KS3 group of respondents, 194 chose to make further comments, with 
69 of these opting for “nothing” or “not really”. 

Otherwise the statements grouped into the following main areas: 

Positive comments 

These came from 55 pupils and included statements such as “good school” (17), “good” 
(6), “happy at school” (7), and “I love school” (4).  Typical comments include: 

“No, the school is fine, there is enough work and the sport it is a great school to be 
in”. 

 “Teachers are helpful and pupils are friendly”. 

 “I enjoy school because of my friends and my teachers”. 
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 “The school is a lot better than my primary school”. 

Some pupils qualified their positive response with statements such as: 

 “I like my teachers but some pupils are not nice to me” 

“It is a bit good and good subjects because I’m a bit creative and a bit destructive 
too and I like woodwork”. 

Negative statements 

A significant number of these pupils (14) made negative statements.  Some of these were 
related to not liking or even hating their school, for example: 

 “I don’t really like going to school” 

“It is a bit good but not good all the time because I HATE getting letters sent home.  
I also HATE adults nosing into my business.  And being embarrassed by staff” 
(Pupil’s emphasis) 

“Yes, I hate it because all the boys calling me names and I don’t like it and its hating 
me and they won’t leave me alone”. 

Some further comments were of a general nature, for example: 

“I feel the school is lacking in teaching supplies and the school meals are small 
unhealthy and unfilling”. 

Personal statements 

“Sometimes teachers if you forget a homework and teachers assume you just 
werent bothered to do it”.  

“Some students are rough.  I find it difficult in technology to use machinery”. 

“Some girls don’t like me.  I would like people to work harder and show respect”. 

KS4 Pupils 

75 of KS4 pupils added further comments, with a large group (25) stating that they had 
nothing to add. 

Positive comments 

The most significant grouping (28) had very positive things to say, with 6 stating that their 
school was “good”.  Others refer to the support they have at school.  Typical quotes are: 

 “I enjoy school” 

 “I have very good class assistants” 

 “The people are friendly and helpful” 

“I enjoy school and being with my friends.  I enjoy all the practical subjects eg art 
and PE”. 

“Just that it is a really good school and if it wasn’t closing down I would recommend 
it to any children that are going to secondary school”. 
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Negative comments 

There were very few negative comments from these pupils but the following give a sense 
of the range: 

 “I don’t like it” 

 “I would have liked to do more art and PE” 

 “It is a really smelly place in the morning”. 

“It is old and it needs painted again and it needs to be cleaned and it needs more 
teachers”. 

It is just too small for people to walk and there’s not enough room in the canteen for 
people”. 

 “It is cold” 

 “Need a new one”. 
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SUMMARY MAIN FINDINGS 
 
Attitude to School 

• A high proportion of pupils at all levels had a very positive attitude towards school with 
80 % of KS2 pupils, 74% of KS3 pupils and 80% of KS4 pupils reporting that they were 
very happy or quite happy at school. 

 
Participation and Inclusion 
 
• As an indicator of inclusion at school, high percentages of pupils at all levels reported 

that they spent time with their classmates at break and lunchtime – 94% of KS2 pupils, 
91% of KS3 pupils and 94% of KS4 pupils. 

• Participation in sport / PE at school was high at Primary level with 98% of KS2 pupils 
recording this, compared to 82% of KS3 pupils and 69% of KS4 pupils.  The range of 
sports reported by pupils is of note, particularly at KS2 and KS3 level.  It is possible 
that many of the additional sports were experienced through after school clubs and 
activities. 

• When not participating in sport at school, a significant number of all pupils reported that 
they either did nothing or watched passively while their classmates took part – 40% of 
non-participants at KS2, 48% of KS3 pupils who did not take part in sport, and 28% of 
KS4 non-participants. 

• Levels of participation in after school clubs and activities were much lower overall with 
pupils at Primary level KS2 reporting the highest at 57% compared to 43% of KS3 and 
31% at KS4.    Levels of participation at KS2 were lower for pupils attending schools in 
rural areas.   

• Reasons for not participating in after school activities and clubs were explored further 
at Post-Primary level and were mainly concerned with lack of interest, although 
transport after the activities finished was a significant factor for KS3 pupils. 
 

Bullying  
 

• Bullying behaviour, in terms of things that had happened to them, was experienced by 
58% of KS2 pupils, by 55% of KS3 pupils and by 45% of KS4 pupils.  Of those who had 
experienced bullying behaviour, 89% of KS2 pupils reported it, compared to 73% of 
KS3 and 64% of KS4 pupils.   

 
• The overall incidence of bullying, in terms of things that had happened to these pupils, 

decreased at each stage of the school experience – 58% of KS2 pupils reported that 
they had experienced bullying behaviour, compared to 55% of KS3 pupils and 45% of 
KS4 pupils. 

 
• The type of bullying behaviour differed between the age groups.  At KS2 the bullying 

behaviour was more likely to be physical (being hit or pushed) or being left out on 
purpose.  Older pupils were more likely to have had other pupils tell lies about them or 
having things taken from them. 

 
• The incidence of bullying was clearly related to the SEN classification associated with 

the pupils – those with social, emotional or behavioural difficulties were more likely to 
experience bullying at all Key Stages. 

• Pupils who had experienced bullying at Primary KS2 level were more likely to report 
that they were unhappy at school and less likely to spend time with their classmates at 
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break or lunchtime although these differences were not so apparent at KS3 and KS4 
level. 

 
• Reporting of bullying behaviour tended to decrease at each stage of the school 

experience – of those who had experienced bullying behaviour, 89% of KS2 pupils 
reported it, compared to 73% of KS3 and 64% of KS4 pupils.  All three groups were 
more likely to tell parents or teachers rather than friends inside or outside school, 
although KS4 pupils were less likely to tell their teachers.  In the main, those who 
reported bullying behaviour at KS3 and KS4 were happy with the response.  

 
• Pupils at all three levels reported a range of perceptions as to why bullying had 

happened to them.  Two reasons were common to all three groups – a perception that 
they were not liked or were “different”, and a perception that the bullying was related to 
their disability.  A significant number of younger KS2 pupils (some 5% of these 
respondents) internalised the reasons for bullying, blaming themselves in some way.  
This reaction was not so apparent in the older groups. 
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Appendix 1 
 
 

Survey Process and Sampling Methodology 
 
 

(being drafted)
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          Appendix 2 

Schools who Participated in the Pilot Exercise and the Full Survey 

 

Pilot Exercise 

Holy Family Primary School, Belfast  

Holy Child Primary School, Belfast  

Ballyoran Primary School, Portadown 

St Mary’s Primary School, Bellaghy 

The William Pinkerton Memorial Primary School, Dervock 

Tannaghmore Primary School, Lurgan 

St Genevieve’s High School, Belfast  

Glengormley High School, Newtownabbey  

Newtownhamilton High School, Newtownhamilton 

St Mary’s High School, Upper Chapel Street, Newry 

Donard Special School, Banbridge 

 

Full Survey 

Primary Schools by Board Area 

Belfast Board 

Harding Memorial, Belfast  Rosetta, Belfast 

Elmgrove, Belfast    Ballygolan, Newtownabbey 

Springhill, Belfast     St Vincent De Paul, Belfast 

Holy Rosary, Belfast     Mercy Primary School, Belfast 

St Bride’s, Belfast    St Joseph’s, Belfast 

St Kevin’s, Belfast    Our Lady of Lourdes, Belfast 

St Clare’s, Belfast 
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North Eastern Board 

Olderfleet, Larne    Leaney, Ballymoney 

Ballykeel, Ballymena   Moyle, Larne 

Whitehouse, Newtownabbey  Earlview, Newtownabbey 

Woodlawn, Carrickfergus   St James’, Newtownabbey 

St Patrick’s & St Brigid’s, Ballycastle  Hezlett, Coleraine 

Carrowreagh, Ballymoney   Garvagh, Coleraine 

Clucrow, Coleraine    Carnalridge, Portrush 

Kells and Connor, Ballymena  Maghera Primary School, Maghera 

Bushvalley, Ballymoney   Groggan, Randalstown 

Loanends, Crumlin    Armoy, Ballymoney 

Ballynure, Ballyclare    Dunseverick, Bushmills 

Ballycarry, Carrickfergus  Crumlin Primary School, Crumlin 

Whitehead, Carrickfergus   Cullycapple, Coleraine 

Eden , Ballymoney    Damhead, Coleraine 

Creavery, Antrim    Thompson, Ballyclare 

Straidhavern, Crumlin   Barnish, Ballycastle 

Creggan, Antrim    Anahorish, Toomebridge 

St Ciaran’s, Cushendun   St Joseph’s, Crumlin 

Crossroads, Coleraine   St Patrick’s (Glen), Maghera 

St Mary’s (Glenravel Rd), Ballymena St Olcans’, Ballymoney    

Greenlough, Ballymena   St Mary’s, Draperstown 

St Patrick’s, (Waterfoot), Ballymena St Columba’s, Coleraine 

 

South Eastern Board 

Dundonald, Belfast    Gilnahirk, Belfast 

Ballymacash, Lisburn   Our Lady Queen of Peace, Belfast 

St Colman’s, Lisburn    Ballywalter, Newtownards 

Cumran, Downpatrick   Maghaberry, Craigavon 
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Academy, Saintfield    Ballinderry, Lisburn 

Holy Family, Downpatrick   St Patrick’s, Newtownards 

St Francis’, Castlewellan   St Nicholas’, Belfast 

Ballymacward, Lisburn   St Joseph’s, Newcastle 

St Joseph’s, Downpatrick   Castlewellan Primary School, Castlewellan 

 

   

Southern Board 

Bocombra, Portadown   St Patrick’s, (Derrymacash Rd), Craigavon 

Kilkeel, Kilkeel     St Joseph’s, (Bessbrook), Newry 

Waringstown, Craigavon   Aughnacloy Primary School, Aughnacloy 

Drumsallen, Armagh   Richmond, Dungannon 

Moyallon, Craigavon   Rich Mount, Portadown 

Hamiltonsbawn, Armagh   Drumadonnell, Banbridge 

Markethill, Armagh    Fivemiletown Primary School, Fivemiletown 

Milltown, Banbridge    Iveagh, Newry 

Augher Central, Dungannon  Ballydown, Banbridge 

Cortamlet, Newry    Maralin Village,  (Steps Rd), Craigavon 

St Joseph’s, (Seafin Road), Newry St Patrick’s PS (Coalisland), Dungannon 

St Colman’s (Gilford), Craigavon  St Mary’s PS (Whites Road), Dungannon 

Moneydarragh, Newry   St Brigid’s, Augher 

St Malachy’s, Newry    St Patrick’s, (Loup), Magherafelt 

St Patrick’s,  (Magherlin), Craigavon Clonalig, Newry 

St Mary’s, (Tassagh), Armagh  St Patrick’s, (Hillown), Newry 

St Oliver Plunkett, Armagh   Blessed Patrick Loughran, Dungannon 

St John’s, (Middletown), Armagh  Ballylifford, Cookstown 

St Michael’s (Dromara), Dromore  St John’s, (Moy), Dungannon 

 

Western Board 
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Enniskillen Model, Enniskillen  St Mary’s, Omagh 

Hollybush, Londonderry   St Ethne’s, Londonderry 

Ballinamallard, Enniskillen   Lisbellaw, Enniskillen 

Eglinton, Londonderry   Dromore, Omagh 

St Conor’s, Omagh    St Canice’s, Londonderry 

Drumlish, Omagh    St Brigid’s, Omagh     

St Finlough’s, Limavady   Evish, Strabane 

St Patrick’s,  (Eskra), Omagh  St Brigid’s, Omagh 

 

St Mary’s, Strabane    St Colmcille’s, Londonderry   

Our Lady of Lourdes, Omagh  St Matthew’s, Limvady     

St Peter & St Paul’s, Dungiven  Broadbridge, Londonderry  

Faughanvale, Londonderry  St Peter’s, (Plumbridge), Omagh 

Gortnagam, Omagh   Glendermott, Londonderry    

St Caireall’s, Castlederg   St Eugene’s, Strabane    

St Lawrence’s, Omagh   St Aidan’s, Magilligan, Limavady  

 

Post Primary Schools by Board Area 

Belfast Board 

Grosvenor Grammar School, Belfast Belfast Boys’ Model, Belfast 

Orangefield High School, Belfast  St Louise’s Comprehensive, Belfast 

St Gemma’s High School, Belfast  St Joseph’s College, Belfast 

Corpus Christi College, Belfast  Little Flower Girls’ High, Belfast 

La Salle College, Belfast    St Patrick’s Bearnageeha, Belfast 

St Rose’s High, Belfast 

 

North Eastern Board 

Carrickfergus College, Carrickfergus Carrickfergus Grammar, Carrickfergus 

Larne High School, Larne   St Benedict’s College, Randalstown 
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Garvagh High, Coleraine   Maghera High, Maghera     

St Paul’s College, Kilrea 

 

South Eastern Board 

Laurelhill Community College, Lisburn Knockbreda High, Belfast 

Dundonald High, Belfast  St Colman’s High, Ballynahinch 

St Patrick’s High School, Lisburn   Glastry College, Ballyhalbert 

St Colmcille’s High School, Crossgar 

 

Southern Board 

Newry High, Newry    Craigavon Senior High, Craigavon 

Dromore High School, Dromore  St Paul’s High School, Newry 

Aughnacloy College, Aughnacloy St Ciaran’s High School, Ballygawley 

 

Western Board 

Omagh Academy, Omagh  Omagh High School, Omagh 

Strabane High School, Strabane  Castlederg High School, Castlederg  

St John’s High, Dromore 

 

 


