
 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

Welcome to “Let me be ME!” 
 

  



 

1. Background Information  
Section (i) and (ii) provide an overview on intellectual disability (ID), the abilities and 
needs and people with ID, and information on doing training with adults with ID. They 
are derived from the classical approach to intellectual disability.  

 An alternative, the modern approach, is provided in section (iii).  

Section (iv) provides a general introduction to learning styles and explains how to 
consider them when working with people with ID. 

 

(i) Information on people with ID 
The following sections provide information about people with Intellectual Disability 
(ID), the target group of the Let me be ME training course. First different types of ID 
are described. The second part deals with their abilities and needs.  

Different types of ID  
Intellectual Disabilities: An Overview 

An intellectual disability is a reduced intellectual ability and difficulty with everyday 
activities – for example household tasks, socialising or working – which affects 
someone for their whole life. 

People with an Intellectual Disability tend to take longer to learn and may need 
support to develop new skills, understand complex information and interact with other 
people. 

The level of support someone needs depends on individual factors, including the 
severity of their intellectual disability. For example, someone with a mild intellectual 
disability may only need support with things like getting a job. However, someone with 
a severe or profound intellectual disability may need full-time care and support with 
every aspect of their life – they may also have physical disabilities. 

People with certain specific conditions can have a learning disability too. For 
example, people with Down’s syndrome and some people with autism have an 
intellectual disability. 

It’s important to remember that with the right support, most people with an intellectual 
disability can lead independent lives. 

Types of Intellectual Disabilities 

Experts distinguish between mild, moderate and severe, to profound intellectual 
disabilities:  

 



 

n Individuals are usually identified as having mild ID if they are experiencing 
problems in acquiring basic literacy and numeracy skills. 

n Individuals with moderate ID are, in addition, likely to have delayed speech and 
language development, poor social skills and also may exhibit emotional or 
behavioural difficulties.  

People with severe ID are likely to have substantial problems in all these areas as 
well as possible problems in learning basic self-help skills such as dressing and 
toileting. Individuals with profound ID will have major problems in acquiring all of the 
above skills (Stakes & Hornby, 2000). 

General Functioning Characteristics  

The signs and symptoms of ID are mostly behavioural. Most people with intellectual 
disabilities do not look like they have any type of ID, especially if the disability is 
caused by environmental factors. Individuals with ID may learn to sit up, to crawl, or 
to walk later than other individuals, or they may learn to talk later.  

Both adults and children with ID may also exhibit some or all of the following 
characteristics: 

n Delays in oral language development; 

n deficits in memory skills; 

n difficulty learning social rules; 

n difficulty with problem solving skills; 

n delays in the development of adaptive behaviours such as self-help or self-
care skills; 

n lack of social inhibitors. 

Individuals with ID learn more slowly than typically developing individuals. Individuals 
may take longer to learn language, develop social skills, and take care of their 
personal needs, such as dressing or eating. Learning will take them longer, require 
more repetition, and skills may need to be adapted to their learning level. 
Nevertheless, virtually every individual is able to learn, develop and become a 
participating member of the community. 

ID frequently co-occur with other mental health disorders, with most prevalence 
estimates ranging from 30 to 70%. Clinicians and researchers have explained this 
high prevalence of comorbidity as the result of the psychological vulnerability of 
individuals with ID. This can have a significant impact on an individual’s coping skills 
and mental health, and it may be one of the primary factors limiting the functioning, 
quality of life, and adaptation of ID to community life. 

 



 

The following descriptions, adapted from Stakes & Hornby (2000), aim at providing a 
broad picture on general functioning characteristics of people with ID. 

Mild Intellectual Disability 

These individuals have below average intellectual ability with IQ scores of around 70 
to 85 points. They are the largest group of individuals with special educational needs, 
but because of the mild nature of their ID are typically not identified until during their 
primary schooling. The vast majority of these individuals are educated in mainstream 
schools, and may attend vocational courses after secondary school.  

Functioning characteristics 

Individuals with mild ID may have a short attention span; may have difficulty 
understanding instructions; may be slow to learn reading, writing and number skills, 
and tend to develop behavioural difficulties.  

Moderate Intellectual Disability 

These individuals have below average intellectual ability with IQ scores of around 50 
to 70 or 75 points. They are typically not identified until the early years of primary 
schooling. Many of these individuals are educated in ordinary schools with some 
being placed in special schools or units.  

Functioning characteristics  

Individuals with Moderate ID have a short attention span; have difficulty 
understanding instructions; are slow to learn reading, writing and number skills; tend 
to be immature and have behavioural difficulties, and to have delayed speech and 
language skills.  

Severe Intellectual Disability 

These individuals have below average intellectual ability, with IQ scores of below 50 
points. They have ID in most aspects to life. They are typically identified during their 
preschool years. Most of them are educated in special schools or units in mainstream 
schools but an increasing number of them are attending mainstream schools, 
particularly in the early years of primary schooling 

Functioning characteristics 

Individuals with Severe ID are slow to begin to walk and talk; have unclear speech 
and their vocabulary is limited; have poor fine and gross coordination skills; have 
great difficulties learning reading, writing and number skills, and their behaviour tends 
to be immature. 

 

 

 



 

Abilities and needs of people with ID 

No matter how many times it's been said, it needs to be repeated again and again: 
intellectual disabilities do not go away, and ID is a problem with lifelong implications. 
Addressing features of ID during the early years can indeed help to circumvent and 
minimise struggles later in life, but we know that problems with listening, speaking, 
reading, writing, reasoning, math and sometimes social skills can persist, even after 
years of special education instruction and support. 

In a 1985 paper titled "Adults with Intellectual Disabilities: A Call to Action," the 
National Joint Committee on Learning Disabilities articulated the following concerns 
about the issues faced by adults with ID, all of which unfortunately still hold true today 
and include: 

n Intellectual disabilities are both persistent and pervasive throughout an 
individual's life.  

n Older adolescents and adults with intellectual disabilities frequently are denied 
access to appropriate academic instruction, prevocational preparation, and 
career counselling necessary for the development of adult abilities and skills.  

n Few professionals have been prepared adequately to work with adults who 
demonstrate intellectual disabilities.  

n Employers frequently do not have the awareness, knowledge of, or sensitivity 
to the needs of adults with intellectual disabilities. Corporate as well as public 
and private agencies have been unaware and therefore have failed to accept 
their responsibility to develop and implement programs for adults with 
intellectual disabilities.  

n Adults with intellectual disabilities may experience personal, social, and 
emotional difficulties that may affect their adaptation to life tasks. These 
difficulties may be an integral aspect of the intellectual disability or may have 
resulted from past experiences with others who were unable or unwilling to 
accept, understand, or cope with the persons' disabilities.  

While much progress has been made in many of these areas, coordinating services 
and supports for adults with ID and finding ways to support this population with 
essential information and effective resources remains a challenge. 

People with ID, supported by service providers, training organisations, and their 
families, need to have much more power and choice over the opportunities, services 
and supports they receive. Central to this will be supporting people to develop their 
own person-centred plans. It then becomes the job of professionals and advocates for 
those with ID to help turn these plans into a reality. 

Governments in the UK and Europe agree that all people should have the right to: 

n go to school 



 

n go to college 

n have a job 

The moment trainers, parents, employers and other service providers start looking at 
intellectual disabilities as nothing more than different ways of learning, we take the 
first step in making a differently-abled adult’s life enjoyable and more fulfilling. 
Everyone has the right, need, and ability to learn and develop to their full potential. 

 

(ii) Information on doing training with people with ID 
The following sections describe how to work effectively with people with ID.  

Guidance on how to work effectively with people with ID 
Training Individuals with Intellectual Disabilities  

The following descriptions, adapted from Stakes & Hornby (2000), aim at providing a 
broad picture on general functioning characteristics and related training strategies 
for people with ID. 

Mild Intellectual Disability 

Functioning characteristics 

Individuals with mild ID may have a short attention span; may have difficulty 
understanding instructions; may be slow to learn reading, writing and number skills, 
and tend to develop behavioural difficulties.  

Strategies for training these people with ID: 

n Focus on the individuals’ strengths as well as weaknesses;  
n start from what the individuals know and go at the pace of the individuals; 
n ensure tasks are within the individuals capacity in order to ensure success; 
n use semantic/concept mapping to build on the individuals’ existing knowledge;  
n include lots of repetition, praise and encouragement; 
n use range of resource materials – visual aids such as charts/artefacts;  
n use peer tutoring and cooperative learning group;  
n give access to computer for drill, skill building and word processing;  
n work closely with parents, other trainers and specialists;  
n use self-esteem/confidence building exercises 

Moderate Intellectual Disability 
Functioning characteristics  

Individuals with Moderate ID have a short attention span; have difficulty 
understanding instructions; are slow to learn reading, writing and number skills; tend 



 

to be immature and have behavioural difficulties, and to have delayed speech and 
language skills.  

Strategies for teaching these people with ID: 

n Focus on the individuals’ strengths as well as weaknesses;  

n start from what the individuals know and go at the pace of the individuals; 

n ensure tasks are within the individuals’ capacity in order to ensure success; 

n use semantic/concept mapping to build on the individuals’ existing knowledge;  

n include lots of repetition, praise and encouragement; 

n focus on oral language and social skills such as following directions;  

n use practical activities – games, simulations, role-plays and field trips;  

n use range of resource materials – visual aids such as charts/artefacts;  

n use peer tutoring and cooperative learning group;  

n give access to computer for drill, skill building and word processing;  

n work closely with parents, other trainers and specialists;  

n participate fully in individualized training plan meetings and set suitable targets;  

n use self-esteem/confidence building exercises.  

 

Severe Intellectual Disability 

Functioning characteristics 

Individuals with Severe ID are slow to begin to walk and talk; have unclear speech 
and their vocabulary is limited; have poor fine and gross coordination skills; have 
great difficulties learning reading, writing and number skills, and their behaviour tends 
to be immature. 

Strategies for training these people with ID: 

n Focus on the individuals’ strengths as well as weaknesses;  

n start from what the individuals know and go at a manageable pace; 

n break tasks down into small steps, teaching one step at a time;  

n focus on developing oral language and daily living skills;  

n work on social skills such as making friends or asking for help; 

n ensure tasks are within the individuals’ capacity in order to ensure success; 

n use practical/concrete/hands-on activities such as counting money; 

n include lots of repetition, praise and encouragement;  



 

n work closely with parents, other trainers and specialists;  

n participate in individualised training plan meetings; 

n decide on priorities – what the individuals must, should and could learn; 

n focus on the individual’s happiness, confidence and self-esteem 

 

 (iii) Modern Approach to intellectual disability 
Main reference work, the book titled: “INTELLECTUAL DISABILITY. Definition, 
classification and systems of supports”, American Association on Intellectual 
and Developmental Disabilities (AAIDD). 2010 

“The construct of intellectual disability (ID) belongs within the general construct of 
disability that has evolved over the last two decades to emphasize an ecological 
perspective that focuses on the interaction of the person with his or her environment 
and the recognition that the systematic application of individualized supports can 
enhance human functioning."  (Robert L. Schalock. Preface to the book “Intellectual 
Disability…”)  

 

Definition of Intellectual Disability 

Intellectual disability is characterized by significant limitations both in intellectual 
functioning and in adaptive behavior as expressed in conceptual, social and practical 
adaptive skills. This disability originates before the age of 18.  

The following five assumptions are essential to the application of this definition: 

1. Limitations in present functioning must be considered within the context of 
community environments typical of the individual’s age peers and culture. 

2. Valid assessment considers cultural and linguistic diversity as well as differences 
in communication, sensory, motor and behavioral factors. 

3. Within an individual, limitations often coexist with strengths. 

4. An important purpose of describing limitations is to develop a profile of needed 
supports. 

5. With appropriate personalized supports over a sustained period, the life 
functioning of the person with ID generally will improve. 

  



 

System for Assessment 

Assessment 
function Specific purpose Examples of measures, tools and 

assessment methods 

Diagnosis 

§ Establish the presence 
or absence of 
intellectual disability 

§ Establish eligibility for 
services 

§ Establish eligibility for 
benefits 

§ Establish eligibility for 
legal protection 

§ Intelligence Tests 
§ Adaptive behavior scales 
§ Documented age of onset 
§ Developmental measures 
§ Social history and educational 

records 

Classification 

§ Classify for intensity of 
needed supports 

§ Classify for research 
purposes 

§ Classify for selected 
characteristics 

§ Classify for special 
education supports 

§ Classify for funding 

§ Support needs intensity scales 
§ Levels of adaptive behavior  
§ IQ ranges or levels 
§ Environmental assessment 
§ Etiology-risk factor systems 
§ Mental health measures 
§ Benefit categories 
 

Planning and 
developing a 
system of 
supports 

§ Support to enhance 
human functioning 

§ Support to improve 
outcomes 

§ Support to help 
implement person's 
choices 

§ Support to assure 
human rights 

 

§ Person-centered planning 
§ Self-appraisal 
§ Ecological inventory 
§ Developmental tests 
§ Speech/language, motor, 

sensory assessment 
§ Achievement tests 
§ Support needs intensity scales 
§ Functional behavioral 

assessment 
§ Behavior support plan 
§ Family centered support plan 
§ Individualized family support 

plan 
§ Individualized education 

program 
§ Individualized transition plan 
§ Self-directed plan 

 

NOTE: Column 2 purposes are not parallel to Column 3 examples. 



 

 

Support Needs of Persons with Intellectual Disability 

Support needs refer to the pattern and intensity of supports necessary for a person to 
participate in activities linked to normative human functioning. 

Supports are resources and strategies that aim to promote the development, 
education, interests and personal well-being of a person and that enhance individual 
functioning. 

 

Supports Model 

The supports model shown below depicts the relationship between the mismatch 
between one’s competencies and environmental demands and the provision of 
individualized supports that lead to improved personal outcomes. This model has four 
implications and conceptualizes ID as a state of functioning and addresses a potential 
person-environment mismatch. First, a mismatch between personal competency and 
environmental demands results in support needs that necessitate particular types and 
intensities of individualized supports. Second, to the extent that these individualized 
supports are based on thoughtful planning and application, it is more likely that they 
will lead to improved human functioning and personal outcomes. Third, as a bridge 
between what is and what can be, the focus of educational and habilitation service 
systems shift to understanding people by their types and intensity of supports needs 
instead of by their deficits. Fourth, although there is a reciprocal relationship between 
impairments and support needs in that greater personal limitations will almost always 
be associated with more intense support needs, a focus on reducing the mismatch 
between people's competencies and the environmental requirements where they 
function, rather than a focus on their deficits, is more likely to lead to identifying, 
developing and arranging supports that enhance personal outcomes. 

 

This figure also illustrates two related global functions of individualized supports. The 
first function addresses the discrepancy between what a person is not able to do in 
different settings and activities and what changes/additions make that person’s 
participation possible. The second function of individualized supports focuses on 
enhancing personal outcomes by improving human functioning. Both of these 
functions need to be thoughtfully aligned. 

 

 

 

 



 

Mismatch of competency and demands 

People with intellectual disability experience a mismatch between their personal 
competency and environmental demands. 

Creates support needs 

Individualized supports 

Thoughtful planning and application of individualized supports 

Provide supports leading to 

Improved personal outcomes 

Outcomes may include more independence, better personal relationships, 
enhanced opportunities to contribute to society, increased participation in school 
and/or community settings and activities, and a greater sense of personal well-
being/life satisfaction. 

Figure 9.1 Supports model 
 

Five-Component Process for Assessing, Planning and Delivering Supports 

Supports are a universe of resources and strategies that enhance human functioning. 
No individual will need all of the types of supports that are available. A person’s 
support needs differ both quantitatively (in number) and qualitatively (in nature). 
Planning teams are in the best position to identify the types of supports that people 
need.  

The following figure shows a five-component sequential process for: (a) identifying 
what the person most wants and needs to do, (b) assessing the nature of support a 
person will require to accomplish what he or she most wants and needs to do, (c) 
developing an action plan to garner and deliver supports, (d) initiating and monitoring 
the plan, and (e) evaluating personal outcomes.   

 

Component 1: Identify desired life experiences and goals 

Component 2:  Assess support needs 

Component 3:  Develop and implement the individualized plan 

§ Use results from components 1 and 2 to prioritize preferences and identify 
personal outcomes and needed supports. 

§ Identify the support sources that are needed as well as those that are 
currently used. 

§ Write an individualized plan that specifies the pattern and types of supports 
needed to participate in specific settings and activities and implement the 



 

plan. 

Component 4: Monitor progress 

Monitor the extent to which the individualized plan was implemented as 
envisioned. 

Component 5: Evaluation 

Evaluate the extent to which the personal outcomes have been enhanced. 

Figure 9.2 Process for assessing, planning, monitoring and evaluating individualized 
supports 

 

Model of Individualized Supports in Lantegi Batuak 
Extracted from the Practical Guide: “Model of Individualized Supports in Lantegi 
Batuak” Lantegi Batuak Fundazioa.    www.lantegi.com 

Lantegi Batuak is a non-profit organization focused on generating quality labor 
opportunities for enhanced development of people with disabilities, giving preference 
to the intellectually disabled from Biscay (Spain). 

The Individualized Supports Plan (PAI):  

Supports are established based on individual interests, goals and needs and are 
included in an individualized supports program. 

Although some supports may be included under different domains, the following table 
shows the supports organized according to the quality of life domain that seems most 
important to us. 

PHYSICAL AND MATERIAL WELL-BEING 

§ Control over food and nutrition 
§ Help with mobility 
§ Help with daily living needs 
§ Actions focused on monitoring health care 
§ Actions focused on managing income/salary 
§ Actions focused on reading, writing and basic math 
§ Actions focused on maintaining good nutritional and consumer habits, 

environmental awareness 
§ Health exam 
§ Support for taking medication 
§ Adaptation of work days and hours 
§ Physical and architectural adaptations 
§ Transportation 

 



 

 

EMOTIONAL WELL-BEING 

§ Actions focused on enhancing self-esteem and self-concept, acceptance and 
inclusion in the center 

§ Developmental talks: users and their families/guardians 
§ Psycho-social adjustment interventions 
§ Behavioral interventions 
§ Measurement of level of satisfaction 

 

CAREER DEVELOPMENT 

§ Actions focused on job orientation 
§ Completing job-related activities 
§ Evaluation of completion of tasks 
§ Training in basic work skills 
§ Training in workplace safety 
§ Promotion 
§ Job placement 
§ Actions focused on training for specific tasks 
§ Actions focused on adapting the workplace 
§ Support products 
§ Actions focused on knowledge of and integration in the organization 
§ Reception plan 
§ Visits to other centers 
§ Visits to clients, etc. 

 

INTERPERSONAL RELATIONS 

§ Program to improve relational aspects at the center and workplace: 
§ interpersonal communication 
§ relationships 
§ teamwork (section) 
§ interaction with monitor/tutor, etc. 
§ Actions focused on relationship and social skills training 
§ Actions focused on enhancing participation and communication (meetings, 

magazines, Intranet) 
§ Technical communication support 

 

 

 



 

COMMUNITY INTEGRATION 

§ Actions focused on learning how to function in a community setting: shops, 
banks, museums, cultural centers, sports facilities, leisure facilities, public 
administrations, etc. 

§ Actions focused on improving mobility within the community 
§ Actions focused on enhancing knowledge of social and health services 

(associations and other social services, health centers, hospitals, 112 
emergency number, emergency room, etc.) and other supports and resources. 

§ How to identify and use leisure centers and spaces 
§ Programs focused on using leisure time 
§ Actions focused on accessing and using new technologies: adapted intranet, 

participation in forums, creation of blogs, using cell phones. 
§ Training in other non-work related areas 

 

 SELF-DETERMINATION 

§ Training in self-protection skills, taking action in situations of abuse, etc. 
§ Programs to promote participation with the environment, gender equality, self-

management groups 
 

 RIGHTS 

§ Actions focused on knowledge of rules, rights and obligations of Occupational 
Service users, services portfolio and suggestions, collective agreements in 
special job centers 

§ Training and informative actions to understand social rules, norms and values 
§ Accompaniment for protection and defense of rights and aid management  

 

There are other transversal aspects related to the provision of supports such as 
interventions, individualized actions concerning personal, psycho-social and family 
adjustments, in any of the abovementioned domains, that also include work with 
families and coordinating and monitoring other social services or agents. 

An important point that must be highlighted is that supports are configured with 
different levels of intensity depending on each person’s need and life stage. 

Taking this into account, the intensity of the supports is articulated differently in the 
occupational setting, in the special job center and in the ordinary workplace. For 
example, more emphasis is placed on the job activity as we get closer to beginning a 
job. 

Last, concerning supports, it should be pointed out that the individualized supports 
plan, as a tool that includes supports that are specific for each person, is a live 
instrument undergoing constant revision, growth and change. 



 

Therefore, and like the different types of supports provided, these should evolve 
according to each person’s life changes, transforming and including innovations 
based on the changes occurring in the environment in which the person lives. 

In short, a person’s individualized supports plan includes: 

n the person’s goals and interests, 

n the goals that professionals believe should be achieved taking into account the 
person’s needs: individualized training goals, interventions, job adaptation and 
other supports, 

n training and other group activities at the center or within the community, 

n profile evaluation and its schedule. 

Individualized Supports Plan (PAI) development process 
Individualized Supports Plan (PAI) development process 

Initial supports/PAI support documents 
§ Initial orientation report 
§ Proposal for schedule and location 
§ Profile 
§ Questions about Quality of life 

Personal goals interview 
The objective is to detect the person’s goals and interests based on the quality of 
life domains. 
Evaluation/revision 
Evaluation, revision and new proposals. 
Implement Individualized Supports Plan (PAI) 
The various actions are implemented. 
Individualized Supports Plan (PAI) design 
Proposal made by team of professionals in relation to: 

§ Personal goals 
§ Training objectives 
§ Interventions 
§ Other supports 
§ Profile revision 
§ Schedule 

Individualized Supports Plan interviews 
(Developmental talks) 
1. Interview with user 
2. Interview with family 
Measure degree of satisfaction  
 



 

 

(iv). Information on learning styles 
What is a learning style? 

Ellis (1985) described a learning style as the more or less consistent way in which a 
person perceives, conceptualizes, organises and recalls information.  

Learning styles group common ways that people learn. Everyone has a mix of 
learning styles. Some people may have a dominant style of learning, with far less use 
of the other styles. Others may use different styles in different circumstances. There 
is no right mix. Nor are your styles fixed. People can develop ability in less dominant 
styles, as well as further develop styles that they already use well.  

Using multiple learning styles for learning is a relatively new approach. Traditional 
schooling and training uses a limited range of learning and teaching techniques. 
Many schools and training centres still rely on classroom and book-based teaching, 
much repetition, and exams for reinforcement and review. A result is that we often 
label those who use these learning styles and techniques as bright. Those who use 
less favoured learning styles often find themselves in lower classes, with various not-
so-complimentary labels. 

By recognising and understanding the learning styles of your trainees, you can use 
techniques better suited to them. This improves the speed and quality of their 
learning.  

 

Understanding Learning Styles 

Trainees’ learning styles have more influence than you may realise. Their preferred 
styles guides the way they learn and hence should guide the way they are taught. 

Research shows us that each learning style uses different parts of the brain. By 
involving more of the brain during learning, we remember more of what we learn. 
Researchers using brain-imaging technologies have been able to find out the key 
areas of the brain responsible for each learning style.  

Your trainees will be more successful if you match your teaching style to their learning 
styles. 

 
Where do learning styles come from? 

Your trainees' learning styles will be influenced by their genetic make-up, their 
previous learning experiences, their culture and the society they live in.  

 

 



 

Why should trainers know about learning styles? 

n Students learn better and faster when the teaching methods used correspond 
to their learning styles.  

n As learning improves, so does self-esteem. This has a positive effect on the 
learning process.  

n Students who have lost interest in learning may regain interest if the trainer is 
capable of detecting their needs at the beginning of the teaching-learning 
process.  

n Without a doubt, all of the above will lead to an improvement in the teacher-
student relationship.  

 

What types of learning styles are there? 
There are many ways of looking at learning styles. A common classification system 
that researchers have developed is: 

The four modalities:1 
Trainees may prefer a visual (seeing), auditory (hearing), kinaesthetic (moving) or 
tactile (touching) way of learning. 

Those who prefer a visual learning style... 

§ ...look at the trainer's face intently  

§ ...like looking at wall displays, books etc.  

§ ...often recognize words by sight  

§ ...use lists to organise their thoughts  

§ ...recall information by remembering how it was set out on a page  

Those who prefer an auditory learning style... 

§ ...like the trainer to provide verbal instructions  

§ ...like dialogues, discussions and plays  

§ ...solve problems by talking about them  

§ ...use rhythm and sound as memory aids  

Those who prefer a kinaesthetic learning style... 

§ ...learn best when they are involved or active  

§ ...find it difficult to sit still for long periods  

§ ...use movement as a memory aid  
                                                
1 :originates from the work of Dr's Bandler, R. and Grinder, J. in the Field of Neuro-Linguistic 
Programming. 



 

Those who prefer a tactile way of learning... 

§ ...use writing and drawing as memory aids  

§ ...learn well in hands-on activities like projects and demonstrations  

 

What teaching methods and activities suit different learning styles?  

The Four Modalities 

Visual 

§ Use many visuals in the classroom. For example, wall displays posters, flash 
cards, graphic organizers etc. Visual learners are those who generally think in 
terms of pictures. They often prefer to see things written down in a handout, 
text or on the overhead. They find maps, graphs, charts, and other visual 
learning tools to be extremely effective. They remember things best by seeing 
something written.  

Auditory  

§ Use audio tapes and videos, storytelling, songs, jazz chants, memorization and 
drills  

§ Allow learners to work in pairs and small groups regularly. 

§ Auditory learners are those who generally learn best by listening. They typically 
like to learn through discussions and reading aloud. They remember best 
through hearing or saying items aloud.  

Kinaesthetic  

§ Use physical activities, competitions, board games, role plays etc.  

§ Intersperse activities which require students to sit quietly with activities that 
allow them to move around and be active  

Tactile  

§ Use board and card games, demonstrations, projects, role plays etc.  

§ Use while-listening and reading activities. For example, ask students to fill in a 
table while listening to a talk, or to label a diagram while reading  

§ Kinaesthetic, and tactile learners are those who learn best through touching, 
feeling, and experiencing that which they are trying to learn. They remember 
best by writing or physically manipulating the information. 

§ Adults with ID, in fact all individuals, are most effective when they are taught in 
their personal learning style. In fact, there are four major types of learners: 
visual, auditory, kinaesthetic, and tactile. While most individuals can learn 



 

using any one of these styles, most people have one for which they show a 
stronger affinity.  

 

Learning Style Assessments 

There are many tests available to help you and your trainees discover your best 
learning style. Generally speaking, however, if you are someone who is more likely to 
think in pictures, prefer to meet with someone in person, and are more likely to want 
visual diagrams when completing a project you have tendencies towards visual 
learning. Similarly, if you are more likely to think in terms of sounds, prefer to speak 
on the phone with someone, and want verbal instructions then you tend towards 
auditory learning. Finally, if you are more likely to think in terms of moving images like 
mini-movies in your mind, prefer to participate in an activity when you meet to speak 
with someone, and tend to jump right into a project without reading directions you 
tend towards tactile/kinaesthetic learning. 

 

How to Effectively Use Learning Styles in Class 

If possible you could incorporate all learning styles into each of your lessons, 
depending on the group you are delivering to. In truth, it is often not hard to include 
both auditory and visual learning styles in your lessons. For example, you can have 
instructions written on the board and say them out loud.  

Very importantly it is vital to include the tactile and kinaesthetic learning style into your 
lessons as many adults with ID have this as their strongest learning style. If your 
class warrants it, you could include simulations, role-playing, and debates.  

 

Learning Styles: Adults with ID 

Many adults with intellectual disabilities can do as well as others if they receive 
enough support from their trainers and parents. Both parents and trainers need to 
change their perspective and look at an adult with an ID as someone who processes 
information differently from what we consider “normal” or “conventional” information 
processing.	  

Teaching people with intellectual disabilities 

The following are a few general teaching strategies designed for people working with 
the intellectually disabled. Each strategy should be adapted to the specific needs of 
each student: 

n Identify the person’s strong and weak points, in order to subsequently 
encourage the use of their best skills.  



 

n Begin with what the person already knows and work your way up, always 
respecting their learning rhythm. 

n Make sure the tasks are within reach of the students in order to guarantee their 
success. This way, you avoid tasks that may be too difficult or objectives that 
are easily within reach.  

n Divide the tasks into small steps and provide instructions for each step, one by 
one. 

n If you believe the student has not understood, do not continually repeat the 
same message. Use different methods or messages to express the same 
content. 

n Use different materials, including visual, auditory, tactile, kinaesthetic stimuli to 
transmit one idea. 

n Use practical activities in which the student can experiment with the proposed 
objectives: games, group dynamics, role-playing, field trips, preferably 
interactive ones, where the student plays an active role. 

n To correct a student, avoid direct, negative comments (“that’s wrong”, “that’s 
not how you do it”…) and use positive expressions (“that’s fine, now try this”, 
“you could also…”). 

n Use exercises to improve self-esteem, self-confidence and assertiveness. 

n Praise students for their effort and interest in achieving a good result. Use 
comments to encourage them. 

n Organise tutoring sessions or learning groups among students. 

n Provide access to computers for exercises, improving skills and word 
processing. 

n Work closely with parents, people close to the student, other teachers and 
specialists. 

n The student should actively participate in meetings concerning the 
individualised learning plan, where objectives will be set and needs and 
interests expressed. During these sessions, priorities will also be established 
concerning what the students should, can and want to learn. 

	  

	  

	  

	  

	  



 

	  

A	  Few	  Helpful	  Tips:	  

When working with any adult with an intellectual disability, we need to remember that 
each person is unique; therefore, how he or she learns will be unique as well. But 
there are a few approaches that can be viewed as general and taken to be tweaked 
to meet each unique adults’ learning experience. Trainers working with such adults 
may find the following tips useful: 

n Give clear and specific instructions 

n Avoid figurative speech or idioms 

n Do not make assumptions 

n Tell them exactly what you expect from them. Use direct and precise 
explanations 

n Check you have been understood. If you notice your trainees’ attention 
wandering or if you think they may not clearly understand your instructions, 
have your trainees repeat the instructions back to you so that they are clear 
about what you expect them to do 

n Encourage them to request your support if they need any clarification while 
completing their work 

n Understanding there are differences in learning, take the time to break down 
your lessons into sequential or step-by-step instructions. Make diagrams and 
flow charts to explain the logic and concept behind what you are teaching. 
Give examples from everyday life to explain theoretical concepts 

n Training adults with ID does not stop in the training environment; parents and 
other service providers play a huge role in their academic development by 
helping him/her in their training and employment with teaching strategies 
based on his/her learning style  

The above-mentioned tips are written from a general perspective; adjusting the 
training methodology to meet your trainee where he/she is at the moment will greatly 
improve their educational experience and training.  

Finally, it is vital to emphasise that it is essential that trainers, parents, employers and 
other service providers, look at intellectual disabilities as nothing more than different 
ways of learning. By doing this we take a huge step in making a differently-abled 
adult’s life more enjoyable and fulfilling. 



 

2. Introduction to New Media, keeping safe online2 
 

As the importance of media use is growing and also plays a role in people with ID’s 
life, their relatives, carers, trainers and employers should be informed about New 
Media in general. 

2.1 New media and Internet 
For earlier generations, media use was confined primarily to television, radio or 
cinema. Today, the Internet is the most important medium that influences our daily 
lives. We use it in a wide range of different contexts and settings, e.g., at work, 
school, in public spaces and at home. We use the Internet to seek information, 
communicate and interact with other people, look for help and advice, play, shop 
online or watch videos, films and TV series, listen to Web radio or podcasts, plan our 
everyday lives and much more.  

The technological possibilities in terms of the speed and range of services offered by 
the Internet have grown rapidly over the last two decades. The Internet is no longer 
only available via home PCs but also via mobile phones, games consoles or iPod 
touch. Internet-compatible mobile phones – so called smartphones – are also ever 
more popular among young people.  

2.1.1 Online behaviour of people 
In many cases people use the Internet to seek information, publish, communicate and 
interact with other people. 

Information retrieval and publishing 

Some typical terms of using the Internet to retrieve and publish information are 
described below.3  

Hypertext / hyperlinks: ‘An element in an electronic document that links to another 
place in the same document or to an entirely different document. Typically, you click 
on the hyperlink to go to the website/page identified in the link.  

Hyperlinks are the most essential ingredient of all hypertext systems, including the 
World Wide Web.’  

Website: ‘A place on the World Wide Web. Every website has a homepage, which is 
the first thing the user sees when he looks at the website. The site usually contains 
additional documents or files. Every website belongs to an individual, a company or 
an organization, which is responsible for its operation and content.’  

                                                
2 Following the Cybertraining for Parents project http://cybertraining4parents.org/  
3 Excerpts from definitions provided by Webopedia, Wikipedia, and NetLingo 



 

Search engine: ‘A program that searches documents for specified keywords and 
returns a list of the documents where the keywords were found. Although the term 
“search engine” really refers to a general class of programs, the term is often used to 
describe systems like Google, Alta Vista and Excite which enable users to search for 
documents on the World Wide Web and USENET newsgroups.’  

Communication and interaction 

Relevant terms of using the Internet for communication and interaction are the 
following:4 

Email: ‘Short for electronic mail, the transmission of messages over communications 
networks.’ Chat: ‘Real-time communication between two users via computer. Once a 
chat has been initiated, either user can enter text by typing on the keyboard and the 
entered text will appear on the other user's monitor. Most networks and online 
services offer a chat feature.’  

Virtual community: ‘A virtual community (or online community) is a social network of 
individuals who interact through specific media, potentially crossing geographical and 
political boundaries in order to pursue mutual interests or goals.’  

VoIP: ‘Short for Voice over Internet Protocol, a category of hardware and software 
that enables people to use the Internet as the transmission medium for telephone 
calls. One advantage of VoIP is that the telephone calls over the Internet do not incur 
a surcharge beyond what the user is paying for Internet access, much in the same 
way that the user doesn't pay for sending individual emails over the Internet.’ 

Web 2.0 Services5 

The possibilities offered by today's Internet go far beyond the ability to view and 
absorb media content. The new technological possibilities allow all users to design 
their own content, publish this on the Internet and share it with others. These Internet-
based services include weblogs, wikis, social networks or podcasts and are often 
perceived as the “new generation of the World Wide Web”. “Web 2.0” has become 
the buzzword for this phenomenon. Some services of today’s Web are listed below. 

Weblogs or blogs are Internet sites with articles reflecting a personal view, like entries 
in a diary, and usually written by the same author. Writing a blog is known as 
“blogging”. The entries are sorted chronologically and can be commented on by other 
users (see blogger.com), e.g., I am on a 6-month journey through Africa and keep my 
family and friends up-to-date with photos and articles, which I post in my blog.  

Instant messaging: A message typed on PC 1 immediately appears on PC 2, free-of-
charge form of communication. icq, msn and skype are instant messengers and very 
popular among young people, e.g., to arrange times/places to meet or discuss school 

                                                
4 Excerpts from definitions provided by Webopedia, Wikipedia, and NetLingo. 
5 Sources: www.zeix.ch (Internet encyclopedia) 



 

or mutual friends e.g., I would like to meet up with my friend and send him a 
message, which he receives immediately, on icq. 

Social network: Internet community in which every user creates a personal profile 
containing photos and personal information. This information allows friends or other 
users with similar interests to come together. Facebook, xing and myspace are social 
networks. They offer many individual options for designing your page, e.g., I create a 
profile on Facebook and can find my friends there and send messages to them. 

Video-sharing communities are virtual communities. Members can upload, rate and 
exchange videos. YouTube is a video-sharing community, in which users can search 
for and watch all kinds of videos using a key word search – and even upload their 
own, e.g., I am looking for a specific piece of music and enter the title into YouTube. 
There I find the uploaded piece of music performed by a number of different artists. 

Flickr is a photo-sharing community, which works in a similar way to video 
communities.  

twitter is also a social network – a usually public diary (micro blog) kept using a 
website and/or mobile phone; it enables users to enter and send text message of 
max. 140 characters; entries frequently take the form of the “first person”, e.g., “I am 
totally exhausted, finally moved into my new house!” 

Wikipedia: Online encyclopaedia, in which every user can explain terms and post 
articles, even anonymously, e.g., I would like to know what “blog” means and enter 
the word in Wikipedia. There I find an explanation. 

Podcast: Download of media files, e.g., radio broadcasts, to a PC or I-Pod; 
programmes are provided on a website and can therefore be listened to at any time, 
e.g., I have missed my favourite radio programme and download it from the radio 
station's website. 

Educational websites such as “www.netzcheckers.net” help children to navigate the 
Internet safely, i.e., to become media competent. 

Young people are today growing up under different technological, media and social 
conditions compared with the current generation of parents. In 2001, Marc Prensky 
called the members of this young generation digital natives–as they have grown up 
with new media –in contrast to their parents' generation of digital immigrants. 

The Internet creates a deep fascination especially for young people, because 
adolescence is a special time of life during which young people face a wide range of 
development tasks – above all the search for one's own identity.  

The three central development tasks facing young people as they create their identity 
are understanding oneself, society and the material world. The focus of 
understanding oneself is of developing a self-image, looking at our own wishes, 
hopes and ideas as well as learning how to present ourselves. This is closely 



 

connected to understanding society, or in other words “working on relationships”. This 
means making contacts, maintaining existing friendships or entering the first romantic 
relationships. Understanding the objective world, on the other hand, concerns 
developing our own image of the world based on our knowledge of it and experiences 
we have already had. 

Social websites, especially social networks, offer a wide variety of options that 
accommodate the needs of adolescence and which young people can use to 
overcome the development tasks they face. Here we can identify three central 
components of action, which correspond to the development tasks described above: 
management of identity, relationships and information. Identity management means 
providing access to aspects of our own personality, such as telling others about our 
own personal experiences or presenting ourselves in social networks. This goes 
hand-in-hand with understanding ourselves. Relationship management corresponds 
to understanding society. This aspect therefore deals with making new contacts and 
keeping in touch with existing friends and acquaintances, e.g., confirming friendship 
requests or inviting people to become friends in social networks. The third component 
is information management which supports development tasks involving 
understanding the objective world. Ultimately, this deals with selecting and organizing 
information, e.g., conducting research using Wikipedia or Google.  

Certainly the central components of action are of interest for adults. Adult users of 
social networks can also express their personalities in many ways, including 
uploading their photos (of the latest party or holidays) and joining groups. They can 
add the latest videos and clips to their own profiles and also comment on them to 
reflect their views. They communicate via walls, e-mail and chat functions. The 
structure of the profile and the functions available are similar in most networks. Users 
seek out old friends, find new contacts and primarily communicate with other users 
who have the same interests, belong to the same peer group or have other things in 
common.  

2.3 Risks of new media 
Self-presentation and management of relationships within social networks are just a 
few of the challenges that confront young people in their media world. So it is 
impossible to exclude the possibility that young people may also experience 
unpleasant situations associated with these new areas of experience. They can 
encounter harmful content, cyber-bullying or experience the dark side of the Internet 
through fraud and data theft. 

The areas of risk can be classified by their first letters as the 4c-problems, 
respectively content, commerce, contact and conduct. 

 

 



 

2.3.1 Content 

Problematic content in the media has always existed, even before the advent of the 
Internet. It includes websites that feature pornography, violence, the glorification of 
violence, racism or themes that endanger the health of the user. Children can find 
their way to these sites either unintentionally or intentionally, although the former is 
much more frequently the case.  

Make a typing error when entering a search term in a standard search engine without 
security settings or a filter, or enter the web address incorrectly in your browser and 
you can soon be unintentionally confronted with this type of content. For example, if 
you are looking for Disney cartoons and enter this search term as an address and you 
will reach a website with pornographic content. The other route (intentionally seeking 
out these sites) is often a question of “coolness” among young people in the sense of 
a dare, to see how much disgusting content or violence you can bear to watch. This 
problem has been observed more widely since advanced mobile phone technology 
has become more generally affordable and accessible. Swapping popular videos via 
Bluetooth in the school playground during breaks has been the subject of recurring 
concern and discussion in the media in recent years. These videos may feature 
content, which is not suitable for children or young people, such as pornography or 
“snuff” videos. Another version of video violence is to be found in “happy slapping” 
films – footage of real or staged scenes of violence. These are then sent from mobile 
to mobile via Bluetooth or posted to a video sharing website immediately. As well as 
pornography and the glorification of violence, content created by political extremists is 
also increasingly “finding its way” into young people's mobile phones and therefore 
presents a daily burden and threat. 

2.3.2 Commerce 

“Commerce” covers all areas, which serve to enrich others through commercial 
means, including advertising (e.g., via spam mails), Internet rip-offs (e.g., through 
agreement of illegal and expensive contracts) and data theft (e.g., through passing on 
personal data to third parties without the permission of the user).  

Other areas of risk are based on the user's participation in an interactive process. 
This includes contact with other users and the conduct of the user him/herself. 

2.3.3 Contact 

Young people like to communicate, make lots of new friends in chat rooms or social 
networking sites and make conversation. And it does not take long for personal 
information to find its way into the dialogue. Young people, in particular, if they 
unwittingly communicate with people who use false nicknames and lie about their 
identity, can quickly fall prey to sexual harassment. For example, the nickname of a 
13 year old girl could also conceal an adult man. Harassment and invective in chat 
rooms are not rare.  



 

Social networks also show how people can become victims of unpleasant patterns of 
abuse by others, including hurtful or degrading messages, salacious photos or 
shaming comments posted on other people's walls. These behaviours are all aspects 
of what is known as “cyberbullying” which is defined as deliberately insulting or 
threatening behaviour, humiliation or harassment using modern communication tools 
– usually over a longer period of time.  The behaviour of others can therefore also 
present a source of danger. 

2.3.4 Conduct 

Internet users, however, cannot only become victims of attacks by other people. They 
can also become accomplices, perpetrators or offenders. “Conduct” refers to the 
user's own behaviour on the Internet and can refer to situations in which young 
people intimidate or abuse other users in chat rooms or social networks. Illegal 
downloading of films and music also fall under the heading of conduct. Internet users 
in general and young people in particular also become perpetrators where they 
provide content harmful to the health of others. For example, these could be sites 
supporting a disease, such as “pro Ana” and “pro Mia” websites. On these sites, 
sufferers of diseases such as anorexia and bulimia give each other tips on how they 
can maintain their eating disorders. In suicide forums, people at risk of committing 
suicide principally discuss their psychological states – but it is not uncommon for the 
conversation to turn to methods and means of committing suicide. 

  



 

3. General description of activities 
 

In this section the main activities used in the modules of the ‘Let me be ME’ training 
course are explained. The activity section refers to these descriptions. 

3.1 Discussion of videos 
Referring to the following activities: 1.1.1 Discussion of video; 1.2.1 Discussion of 
video: Let’s fight it together; 2.4.1 Discussion of video (keeping safe online); 3.4.1 
Discussion of video: Possible drastic consequences of cyber-bullying; 3.4.2 
Discussion of video: Think before you post; 4.1.1 Discussion of video (reaction to the 
bully); 4.1.4 Discussion of video (reaction to the cyber-bully); 4.4.1 Discussion of 
video (witnessing bullying) 

Description: Trainees watch an Internet video showing different bullying situations or 
the handling of them. Afterwards the video’s content and main aspects are discussed.  

Note: The link to the particular video is provided in the related section of the training 
course. For the trainers’ information, the content of the particular video is described, 
too. 

Material needed: facility to watch Internet videos, flipchart to take notes 

Procedure: 

The trainer gives an introduction to the activity. The aim of the particular video is 
explained in the specific section. 

The trainer explains what aspects of the video trainees should pay attention to 
(explanation can be found in the relevant section).  

Then the video is shown to the trainees. If needed it is repeated. 

After watching the video, the main aspects are summed up by the trainees with the 
help of the questions listed in the section. Relating to situations that the trainees have 
or would experience should be done. Critical aspects of the video may be discussed. 

The trainer takes notes about what the trainees are saying (e.g. by pinning cards on 
a flipchart); he should complete their answers and add important aspects. 

 

3.2 Case studies 
Referring to the following activities: 1.1.2 Case studies: Identification of workplace 
bullying; 1.2.2 Case studies: Types of cyber-bullying; 2.3.1 Case studies: words for 
bullying; 2.4.2 Case studies: Internet risks; 4.3.1 Case studies: words for bullying 

Description: Trainees receive a case study describing a certain bullying situation. In 
small groups they discuss the type of bullying and mark it.  



 

Material needed: Worksheets (stated in the particular section of the training course), 
pencils 

Procedure: 

Trainees are split up in small groups. Each group receives one case study. Trainees 
who are able to read receive the ones with the text on it, others receive the pictures 
(available in the appendix) or if no pictures exist the case studies are read to them. 
Trainees who are not able to read should be supported by a support person, who 
ensures that the scenario is understood. 

Trainees get time to read and discuss their case study according to the aim of the 
particular activity.  

They mark, if the situation is bullying and which type of bullying is described. 

The trainer supports them if necessary. 

Afterwards trainees present their case study to all members of the group and explain 
which type of bullying they identified. 

A discussion may be started (questions can be found in the particular section of the 
training course). 

 

3.3 Active game 
Referring to the following activities: 1.1.3 Active game: Differences between 
bullying and criticism, jokes or a wrongdoing; 1.3.2 Active game: Behaviour of a bully 
and a bullied person; 2.2.2 Active game: Agree/ disagree (reaction to the bully); 2.4.3 
Active game: agree/ disagree (Internet risks); 4.1.3 active game: Agree/ disagree 
(reaction to the bully); 4.1.6 Active game: Agree/disagree (reaction to the cyber-bully); 
4.2.3 Active game: agree/ disagree” (reporting of bullying); 4.4.3 Active game: Agree/ 
disagree (witnessing bullying); 

Note: In Module 1 this game is to judge differences between certain behaviour. In the 
other modules it is called “agree/ disagree” as different statements have to be judged. 

Description: In this active game trainees get a quick and visible idea of how to react 
in certain bullying situations (reaction to the bully, to the cyber-bully, when reporting 
bullying, when witnessing bullying, Internet risks etc.). In Module 1 trainees judge if 
behaviour is typical for a bully or for a bullied person. The procedure stays the same 
whereas the content changes. Trainees have to judge different statements by forming 
a group beside cards pinned at opposite walls of the room.  

Material needed: two cards with the word “agree” written on one and  “disagree” on 
the other, pinned at two opposite walls of a room; sentences to read aloud (stated in 
the particular sections), worksheets 

Procedure: 



 

n The cards with the words “agree” and “disagree” are pinned on two opposite walls 
in the room.  

n Trainees stand in the middle of the room, between the two words. 

n The trainer selects sentences which fit to the target group and their situation. If 
necessary the trainer invents new ones. Proposed sentences with appropriate 
answers on worksheets are available in the different sections of the training 
course. The amount of sentences used should be adapted to the abilities of the 
target group (maintaining attention), to the activity and to trainees’ motivation. 
Sentences which could be misunderstood should be avoided, but as the game 
should also be funny, some obscure sentences may be included.  

n The trainer reads the sentences. Each sentence has to be judged by the 
trainees by walking/running to the card they find suitable for this sentence. The 
amount of people who assemble around the cards shows the general mood within 
the group. Trainers should keep in mind that some trainees might just agree with 
the majority. After each sentence, trainees should come back to the middle.  

n A discussion may be started after the activity which can include the following 
questions:  

§ Which reaction got the most “agrees”? Why?  

§ Which reaction got the most “disagrees”? Why?  

§ How did you decide which cards to go to (following the majority, existing 
knowledge about the issue etc.)?  

§ How did you feel if you had a different opinion to your colleagues? 

n After the activity and the discussion trainees can complete two worksheets (if 
they are able to read). The first one includes the sentences which were read by 
the trainer, to be judged by the trainees again. The second one includes the same 
sentences with an expected evaluation, to avoid misinterpretations and for the 
trainees to have as a reference after the training course. All trainees should 
receive these worksheets as a reference. The number of the particular worksheets 
is stated in the sections. 

n If the trainer notices the phenomenon of “group think” (one group leader giving the 
opinion of all participants, others following him), he/ she should add a discussion 
with the trainees about why they judged the sentences the way they did. 

 

3.4 Brainstorming and presentation 
Referring to the following activities: 2.2.1 Brainstorming an presentation (reaction 
to the bully); 4.1.5 Brainstorming and presentation (reaction to cyber-bullying);  



 

Description: Trainees are given the task to find solutions to a certain problem 
(mentioned in the relevant section of the training course). They collect their ideas 
within small groups. Afterwards they present it to the other trainees. This procedure 
ensures that solutions are found which fit best to their abilities.  

Material needed: different material as a starting point, depending on the activity 
(case study, video etc. see appropriate section), paper/ cards and pencils for the 
trainees, flipchart 

Procedure: 

n Introduction to the aim of the activity (see particular section of the training course). 

n Forming of groups: Trainees come together in groups of 2 or 3 participants.  

n Starting point: To ensure that all trainees start from the same point, a case study 
is read or video shown (stated in the particular section of the course). 

n Brainstorming: Trainees get time (about 5 to 10 minutes) to think about the 
activity’s issue (e.g. reaction to the bully, impact of bullying). They discuss their 
findings in their small group and take notes or draw a picture to aid their memory. 
When trainees draw pictures of their ideas more time should be planned. 
Alternative: If the trainees have difficulties expressing themselves, a support 
person may accompany each group and take notes.  

n Presentation: After the brainstorming, trainees volunteer to present what they 
found to the whole group. They can talk through it or they can show their notes/ 
drawings to the others.  

n Trainer’s tasks: The trainer ensures that all participants/ all small groups present 
their ideas. The trainer compiles all results on a flipchart (e.g. by pinning the 
best ideas in a left column marked by +, and the worst ideas on the right column, 
marked by –). Participants can give a justification for their classification if they like.  

 

3.5 Role play 
Referring to the following activities: 2.1.7 Role play: Assertive behaviour; 2.3.2 
Role play of expressing bullying; 2.2.3 Role play (reaction to the bully); 2.3.2 Role 
play of expressing bullying; 4.1.2 Role play (reaction to the bully); 4.2.2 Role play 
(reporting of bullying); 4.3.3 Role play of expressing bullying; 4.4.2 Role play: 
Different activities of the witness 

Description: In role plays done by the trainees themselves or by the trainers, 
trainees learn and practice actively how to react in different bullying situations or 
when reporting bullying. 



 

Material needed: two actors (trainers or trainees), clothes as fancy dress (at least a 
hat for Mr B. and a scarf for Mrs A.), video camera and facilities to watch the video, 
case studies (mentioned in the specific section) 

Organisation: If the trainees are not used to doing role plays or don’t want to do it, 
the trainers have to give an example.  

Note: Trainees should know that the role plays only show a small section of a longer 
bullying case. The single case which is shown cannot be classified as bullying, if 
there isn’t a longer preliminary story of humiliation and attacks before this incident. 
This should be explained. 

General information:  

n The role plays are most successful if there is an opportunity for the actors to see 
and to repeat it. So the play will be recorded on a video camera.  

n The case studies always have Mrs A. and Mr B. as actors. These neutral names 
were chosen to make clear that the case studies don’t refer to the real working life 
of the trainees. They are only names for a role.  

n The characters of the role play are also made evident by using fancy dress. There 
should be at least a hat for Mr B. and a scarf for Mrs A. Actors should wear the 
same outfits in each role play. After doing the role play, the outfits and with it the 
characteristics of the role which was played are taken off. Trainers should 
highlight the end of the role play. 

Procedure: 

n Trainers choose a situation (case study) which fits to the workplace surroundings 
of their trainees.  

n If the trainees want to do the role play, they choose other trainees as role play 
partners and talk about the creation of the role play. They put on their fancy 
dress.  

n If trainees are not used to doing role plays or don’t want to act, trainers put on the 
fancy dress. 

n The role play is done according to the chosen case study. Specific instructions 
may be stated in the particular section. The play is recorded. Trainees that are 
not acting watch it. 

n After the first play all trainees come together and watch the video of the play. 
Trainees get the task to stop the video at least twice: trainees should stop the 
video if they think that something could have been done in another way which 
would have been more successful, and then they stop it when it shows a solution 
which was good.  



 

n For the next round of the role play (scenario stays the same), the suggestions for 
improvement are considered. First, the trainees who are actors make 
suggestions how to improve the situation, then the other trainees and the trainers.  

n The scenario and the participants stay the same and the role play is done a 
second time, trying to consider the suggestions for improvement. 

n The second take is also watched by all trainees. Again, two good situations have 
to be mentioned.  

n Trainees can give feedback on the differences between take 1 and 2. There 
should then be a discussion about the feasibility of such a reaction. 

n If the role plays are done by the trainers, trainees should be encouraged to do a 
role play themselves or to play one part of it. 

 

3.6 Discussion 
Referring to the following activities: 1.3.1 Discussion; 2.3.3 Discussion: Reporting 
of bullying; 4.2.1 Discussion (reporting of bullying) 

Description: The trainees are asked to think about and discuss different issues of 
bullying. 

Material needed: case study as a starting point (stated in the particular section), 
flipchart to take notes 

Procedure: 

As a starting point the trainer reads one case study to the trainees.  

The trainer starts the discussion about the special issue of this activity. Questions 
can be found in the activity section.  

 

3.7 Evaluation activity: mood barometer6 
Referring to the following activities:1.4.1 Mood barometer Module 1, 2.5.1 Mood 
barometer Module 2, 3.5.1 Mood barometer Module 3, 4.5.1 Mood barometer Module 
4	  

Description: In an active game trainees judge the content of the modules.  

Material needed: cards with symbols on (see below) or rope/ line of tape 

 

Procedure:     

n Trainees should know a version of this activity as active game. 
                                                
6 Jannan, M. (2010). Das Anti-Mobbing-Buch. Weinheim: Beltz. 



 

n It is possible to use the space between two walls again, but also to put a rope or a 
line of tape on the floor and mark it with + and – or with J and L.  

n The trainer asks different questions to judge the particular module. The questions 
can be found in the modules.  

n The trainees take different places along the rope or between the walls, where e.g. 
a small distance to the + shows that they liked something. With the trainees 
assembling along the rope, the trainer gets an immediate idea of what was good 
and what could have been done better. 

 

  



 

4. Useful links 
 

n The Anti-Bullying Research & Resource Centre for information on school and 
workplace bullying: www.abc.tcd.ie 

n The National Institute of Intellectual Disability promotes inclusion for people with 
intellectual disability through education, research and advocacy: 
http://www.tcd.ie/niid/ 

n Foundation for people with learning disabilities: www.learningdisabilities.org.uk 

n For information on bullying for people with greater learning needs, see NIID’s easy 
to read guide:  http://www.tcd.ie/niid/pdf/Anti%20Bullying%20Guide%20%20-
%20final%20review.pdf 

n The National Association for People with an Intellectual Disability: 
http://www.inclusionireland.ie/ 

n The Roscommon Advocacy Groups’ Report on Bullying: 

n http://www.inclusionireland.ie/sites/default/files/documents/theroscommonadvocac
ycouncilreport2010bullying.pdf 

n FRONTLINE an Irish quarterly magazine for people interested in issues relating to 
intellectual disability. It provides information on good practice, and a forum for 
people with intellectual disabilities and their advocates to exchange views and 
experiences http://www.frontline-ireland.com/ 

n Factsheet on Disability from Citizens Information Board:  

n Education, training & employment for people with disabilities: 
http://www.inclusionireland.ie/sites/default/files/documents/disability_factsheet4_2
009.pdf 

n The National Disability Authority: http://www.nda.ie/ 

n Irish Association of Supported Employment who aim to promote and develop 
supported employment at a national level: www.iase.ie 

n Northern Ireland Union of Supported Employment: www.niuse.org.uk 

n The Disability Discrimination Order (Northern Ireland) 2006: 
www.legislation.gov.uk/nisi/2006/312/contents/made  

n Information about bullying: easy read factsheet 
http://www.mencap.org.uk/sites/default/files/documents/Bullying_factsheet.pdf 

n Don’t stick it, stop it! Campaign: http://www.mencap.org.uk/campaigns/take-
action/our-other-campaigns/dont-stick-it-stop-it 

n Bullying, harassment and hate crime http://www.mencap.org.uk/node/11729 



 

n Bullying wrecks lives (Northern Ireland) http://www.mencap.org.uk/node/5844 

n Bullying – Via internet and Mobile Phones – Delete it from your life 

n Family lives http://familylives.org.uk/press-pr/statements/bullying-uk-merges-
parentline-plus 

n Providing information and advice for parents, children and schools on tackling 
bullying www.anti-bullyingalliance.org.uk 

n Information and links for parents and children on how to deal with all types of 
bullying www.bullying.co.uk 

n Beatbullying works with children and young people across the UK to stop bullying 
and has extensive resources www.beatbullying.org  

n Harassment and bullying at work factsheet: www.cipd.co.uk/hr-
resources/factsheets/harassment-bullying-at-work.aspx 

n Harassment Law UK: www.harassment-law.co.uk 

n Advice leaflet - Bullying and harassment at work: a guide for managers and 
employers: http://www.acas.org.uk/index.aspx?articleid=794 

n Workplace Bullying and Harassment: https://www.gov.uk/workplace-bullying-and-
harassment 

 

Further online resources  

n www.digizen.org/cyberbullying 

n www.yp.direct.bov.uk/cyberbullying 

n www.thinkuknow.co.uk 

n www.equalityhumanrights.com/disabilityharassmentfi 

n www.legislation.gov.uk/ukpga/1995/50/contents 

n www.adviceguide.org.uk/england/discrimination_e.htm 

n www.mencap.org.uk  

n www.gov.uk/rights-disabled-person 
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